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SECTION I: OVERVIEW

I.A. Overview and Purpose of the Educator Preparation Provider Quality Assurance Plan

Arkansas State University has offered bachelor's degree teacher education programs for over seventy years, master's degree teacher education programs for over forty years, and the specialist degree for administrators and counselors for more than thirty years. These programs have been continuously monitored and approved by the Division of Elementary and Secondary Education (DESE) at the Arkansas Department of Education (ADE), Higher Learning Commission/North Central Association of Colleges and Schools, and the National Council for the Accreditation of Teacher Education (NCATE). With the July 1, 2013 de facto consolidation of NCATE and Teacher Education Accreditation Council (TEAC), the Council for the Accreditation of Educator Preparation (CAEP) became the new accrediting body. The Educator Preparation Program (EPP) at A-State is accredited by CAEP.

Arkansas State University is committed to the preparation of teachers who have the knowledge and skills necessary to meet the learning needs of youth in our culturally varied American schools. The Arkansas Department of Education 2011 Model Core Teaching Standards developed by the Interstate Teacher Assessment and Support Consortium (InTASC) have been adopted by Arkansas State University and is specifically designed to provide an integrated series of studies in general education, pre-professional studies and field experiences, academic specialization, and professional studies. All candidates who are committed to pursuing a career in teaching and who meet the teacher education program standards are welcome.

The purpose of the Quality Assurance System Handbook (QASH) is to serve as a guide to the Educator Preparation Provider (EPP) in maintaining a system that supports continuous improvement efforts. The handbook outlines systematic and ongoing processes for operational effectiveness measured by applicable standards. The primary reason that this handbook was created was to provide clear and concise information, procedures and timelines related to the Quality Assurance System of the EPP. The Handbook details the how the accreditation efforts are undertaken and how these efforts support a positive learning experience for our candidates and ultimately P-12 students. A number of EPP committees, faculty and staff with partnerships in public schools support the efforts outlined in this Handbook.

I.B. The Quality Assurance System 

CAEP Standard 5.1, Quality Assurance System states “The provider has developed, implemented, and modified, as needed, a functioning quality assurance system that ensures a sustainable process to document operational effectiveness. The provider documents how data enter the system, how data are reported and used in decision making, and how the outcomes of those decisions inform programmatic improvement.”

The A-State EPP's Quality Assurance System (QAS) answers this standard by presenting a varied and ever-changing system that meets the needs of all stakeholders, including faculty, staff, students, public school administration and faculty, and community members. The QAS outlines the processes of data collection, analysis of data, and data-based decision making in the EPP; but most importantly, the QAS details the culture of continuous improvement and instances of reflection in the EPP. The QAS plan and handbook are reviewed through this reflection and using the latest CAEP Initial and Advanced programs standards. Program and EPP-wide Key Assessments are routinely reviewed during the academic year through the EPP’s internal and external committee structure. The QAS structure is sustained through this review structure and data collection, analysis, reporting and collaboration.

   I.B.1 University-Level Quality Assurance

A-State’s University-wide infrastructure for student-learning assessment consists of four committees: (1) A-State Assessment Committee (AAC); (2) General Education Committee (GEC); (3) Program Assessment Committee (PAC); and (4) Co-Curricular Assessment Committee (CCAC). The purpose of the PAC is to plan, advise, and direct program-level assessment campus-wide. Specific duties of this committee are to review submitted assessment plans and reports and recommend revisions as appropriate, verify that assessment results have been used for programmatic improvements (“closing the loop”), discuss assessment processes and make recommendations that would improve student learning assessment. This process is outlined in the current A-State Student Learning Assessment Manual.

Program-level assessment is organized and led by faculty within the respective major/field. Faculty accept responsibility for developing and executing a four-year assessment plan (or similar as outlined by the specialized accreditor) that assesses all outcomes at least one time throughout a four-year period. Student Learning Assessment data is collected campus-wide in the platform Nuventive (beginning in the 2024-2025 Academic Year), previously this work was done in Watermark’s Taskstream. Assessment processes for programs (associate, bachelor, master, and doctorate) include the following:
· Articulated program-level student-learning outcomes or specialized accreditation standards for student learning
· An assessment plan that includes program-level student learning outcomes, assessment measures, venue for the assessment measures/data collection, timeline, and responsible parties.
· Annually submitted assessment reports that include the program-level student learning outcome/s, assessment measures, data (with appropriate explanation of collection methodology), data analysis and interpretation, and recommendations and plans for action.
· Annual review of previous year’s plans for action and an articulated status of those plans.
· A current curriculum map aligning the program-level student learning outcomes to the program’s curriculum.
· Faculty from each program will evaluate the results of that year’s assessment of students and/or alumni to determine if the program’s learning outcomes have been fulfilled. The faculty will communicate their findings and conclusions to the unit/program’s chair and/or dean, and the Office of Accreditation and Assessment, including recommendations (if any) concerning changes in the curriculum, pedagogy, and/or other aspects of the program.
· At the beginning of the fifth year, program leaders will reaffirm or revise the program-level learning outcomes and/or assessment plans.
1. Planning
2. Analysis
3. Improvement
4. Review

1.B.1.a University Mission Statement

A-State educates leaders, enhances intellectual growth, and enriches lives.  (A-State = e3)

1.B.1.b University Core Values

A-State values the following as central to our success:
· Student-Centered:  We are committed to education, inquiry, and service in order to meet students’ changing needs.  We foster lifelong learning, civic and social responsibility, leadership, and individual, and career growth.
· Learning-Centered:  We nurture intellectual flexibility, knowledge, and skills by integrating teaching, research/scholarship, assessment, and learning to promote continuous improvement of our scholarly community.
· Excellence:  We pursue excellence within the campus community through opportunities for achievement in teaching, research, scholarship, creative activity, and service.
· Diversity:  We embrace diversity in all its dimensions realizing that mutual respect for individualities and the inclusion of all are vital for both personal and institutional success.
· Service:  We support and recognize service at all levels of the university.  We strive to contribute to the benefit of the university, the state, the nation and the world.
· Integrity:  We hold high standards of character and integrity as the foundations upon which the university is built.

[bookmark: _Toc63780208]1.B.1.c University Vision

To be a university that is a recognized leader in the power of higher education to transform lives at an inclusive research institution.

1.B.1.d University Strategic Goals from the Discover 2025 and Beyond Strategic Plan

[bookmark: _Toc63780210]1.	Student Success: Develop a diverse learning community and innovative environment that provides engaged and continuous support for future and current students to pursue lifelong goals.
 
· Optimize undergraduate and graduate student recruitment in Arkansas and beyond (regional, national, international) through customized, targeted promotion
· Build an agile system of linked communication and tracking to support undergraduate and graduate student success and improve retention
· Create opportunities for P-12 students to engage with the university
[bookmark: _Toc527967773][bookmark: _Toc63780212]
2.	Teaching and Learning: Invest in viable and relevant academic programs designed to meet the needs of our students and their future employers.

· Foster and promote general education to expand learning experiences of students in an ever-changing society
· Assess the viability and relevance of new and current academic programs that promote excellence in teaching and learning
· Actively encourage academic programs to utilize interdisciplinary approaches to enhance creativity and critical thinking
· Increase high-impact opportunities for all students such as study abroad, internships, and student research
· Create educational programs that are responsive to the employment needs in the region 

[bookmark: _Toc63780214]3.	Research and Creative Activities: Invest in academic research, scholarly activities, and creative endeavors (faculty and student) that build on academic strengths and leverage regional opportunities.

· Invest in faculty research, student research, and administrative research capacity
· Incentivize entrepreneurial ventures through faculty startups, industry partnerships, private sector, government, public, and non-profit organizations/spaces
· Invest in new and innovative research areas
· Build and equip adequate facilities
· Identify research areas to enhance and expand graduate programs

[bookmark: _Toc63780216]4.	Community Engagement: Strengthen the university’s engagement with the community through economic and cultural endeavors.

· Leverage our current role as a cultural center to become the recognized and valued cultural hub for the Jonesboro region and Northeast Arkansas
· Designate and invest resources in areas necessary to oversee and champion the university’s overall role in the community
· Partner with community stakeholders to advance and create diversity initiatives
· Increase workforce placement and partnerships through collaborations with business, industry, nonprofit, and other education organizations
· Create organization structures to coordinate and centralize community engagement activities

[bookmark: _Toc63780217]5.	Campus Culture and Shared Values: Improve campus culture and promote shared values. 

· Incorporate the Every Red Wolf Counts philosophy in all areas of the campus community
· Embrace diversity, inclusion, and civility as important values
· Invest in professional development and recognize employees for their commitment to campus service
· Encourage increased health and wellness program participation
· Foster a greater commitment to environmental impact and sustainability
· Establish and promote campus traditions

   I.B.2 College of Education and Behavioral Science/EPP-Level Quality Assurance

The EPP is committed to the collection of data to assess candidates’ performance at the initial and advanced program levels. To better manage program and EPP-wide assessments, all programs were required to use LiveText beginning fall 2019. Beginning in Fall 2025, the EPP has transitioned to the Watermark platform, Student Learning & Licensure (SL&L) for program data collection. The EPP has identified SL&L (fully implemented in Fall 2025) and Nuventive (beginning in 2025-2026) as the two digital platforms that will be used to collect, organize, store, and analyze data for the EPP. Previously Watermark’s LiveText and Taskstream were used respectively for data collection, analysis and reporting at the EPP and University levels.

All candidates are required to upload key program assessments to SL&L (beginning in Fall 2025) where the course instructor is responsible for scoring the key student work at the end of the course. The data derived from the report is then collected and aggregated at the end of semester and submitted to Nuventive. The data is evaluated annually by program faculty during assessment day to address program improvement.

1. Planning
This review will focus on two or three student learning outcomes/standards, as determined by the
faculty, and the evaluation of these outcomes/standards will be rotated every year to ensure all 
program-level student level outcomes are assessed in a three-year time period. The EPP Assessment
Committee(s) IPAC and APAC are responsible each fall for reviewing the annual report for each
program in the EPP.

2. Analysis
The assessments will be used to establish measurement reliability and validity, how often and
accurately outcomes are being met, and the needed changes for the program.

3. Improvement
Faculty will identify areas to improve the program as related to the student learning outcomes,
pinpoint strengths, and weaknesses in services, curriculum, or instruction, and develop a strategy
to make operational and/or programmatic changes for implementation for the following year. The
faculty will document their evaluation in the form of a report.

4. Review
The report will be submitted to the EPP Assessment Committees to elicit feedback guided by the
use of a Program Assessment report rubric. The feedback will be used to strengthen the assessment
plan and report.

The EPP Assessment Committees will review the following assessments to evaluate the overall effectiveness of the program.

· Annual exit interviews with students completing the program
· Completer and Employer surveys
· A yearly analysis of graduation rate to determine strength of program
· A yearly analysis of pass rates for those completing licensure exams

The process to monitor candidate data relative to enrollment, retention, graduation, licensure, employment trajectory, dispositions, and Praxis results will be held annually during the Assessment Retreat. The data will be analyzed by all program faculty and shared with the Educator Preparation Assessment Council (EPAC) annually to establish recommendations for program improvements. The plan for implementation be presented to the Dean and effective upon approval the next academic year.

1.B.2.a College of Education and Behavioral Science Mission

To provide curricula/instruction to enhance development of physical, mental, social and emotional qualities essential for living a quality life while providing quality professional preparation programs that meet appropriate standards at both the undergraduate and graduate levels.

1.B.2.b College of Education and Behavioral Science Vision

To accomplish our mission, the college places primary focus on quality teaching striving to provide service to the (a) university, (b) elementary and secondary schools, (c) community and state, and (d) related professional organizations and agencies.

1.B.2.c Educator Preparation Provider (EPP) Mission

The Arkansas State University Educator Preparation Provider (EPP) is to prepare culturally responsive educators with the knowledge, skills, and dispositions to meet the needs of all learners.
1.B.2.d Educator Preparation Provider (EPP) Vision

Our vision is to prepare candidates to be effective leaders and continuous learners in an ever-changing global society.

1.B.2.e Educator Preparation Provider (EPP) Motto

Inspiring educators today for a globally dynamic tomorrow.

1.B.2.f Educator Preparation Provider (EPP) Goals

Goal 1:
Identify, reach, and maintain/surpass a benchmark measure of inter-rater reliability on all EPP and program level assessments.

Goal 2:
Collect data from Formative Evaluation of Teaching Performance for Teacher Intern for purposes of EPP analysis of data for quality improvement.

Goal 3:
Implement EPP wide measure of candidate use of technology

Goal 4:
Implement EPP wide measure of candidate impact on student learning.

Goal 5:
Implement a measure of candidate dispositions and monitor across multiple checkpoints; incorporate mechanism to track individual candidate disposition over time (see also Goal 2)

I.C. COEBS/EPP Organizational Structure

The College of Education and Behavioral Sciences (COEBS) consists of four academic units, the departments of Teacher Education; Educational Leadership, Curriculum and Special Education; Psychology and Counseling; and Health, Physical Education and Sports Science. The departments of Teacher Education and Educational Leadership, Curriculum and Special Education offer a variety of initial and advanced programs. Additionally, the EPP includes programs outside of the COEBS in the following Colleges: College of Agriculture; College of Liberal Arts and Communication; and the Beck College of Sciences and Mathematics. The Dean of the College of Education and Behavioral Sciences serves as the head of the EPP Unit and reports directly to the institution's Provost and Executive Vice Chancellor and Academic Affairs and Research. The EPP supports 27 programs approved by the Arkansas Department of Education (ADE) for educator licensure. 

   I.C.1 Leadership Roles and Responsibilities 

Advanced Programs Assessment and Data Coordinator
Responsible for overseeing the process of directing faculty in documenting, collecting, analyzing and reporting learning outcomes, key assessments, data, and using this information to improve student learning in the EPP’s Advanced Programs.

The Data and Assessment Coordinators support the EPP in collecting data from the following institutional data systems: Banner, Canvas, Watermark, Qualtrics, and other applicable software packages.

Associate Director of Field Experiences
Responsible for clinical experience placement, coordination, and collection of clinical experience verification data prior to residency.

CAEP Coordinator
Designated by the Dean of COEBS/Head of Unit as the primary recipient for CAEP related communications (Adapted from CAEP, 2025). The EPP’s CAEP Coordinator is responsible for leading the EPP’s Accreditation and Student Learning Assessment efforts. 

CAEP Standard Subcommittees (R1-R5 and RA1-RA5)
The CAEP Standard Subcommittee Structure was developed in the Fall of 2024 after The CAEP Site Review occurred with a charge to increase quality assurance through more systematic and intentional improvement efforts. These subcommittees are focusing on more clearly defining and effecting the process for identifying, collecting, analyzing and reporting quality assurance measures specific to the success of the candidates and the P-12 students they serve. 

COEBS Dean/Head of Unit
The Dean under the general direction of the Executive Vice Chancellor and Provost, and Vice Chancellor of Academic Affairs and Research, is responsible for the instructional programs and administration of the College, including supervision of all instructional and academic clerical personnel.

Faculty
The personnel, including both employees and partners of the educator preparation provider (EPP) who assess, support, and develop a candidate’s knowledge, skills, and/or professional dispositions within the scope of the educator preparation program. Note that this includes academic as well as clinical faculty, and EPP based educators as well as P-12 partner educators. EPPs may include personnel referred to as coaches, mentors, or development team members (CAEP, 2025).

Educational Leadership, Curriculum and Special Education (ELCSE) Department Chair
The ELCSE Chair is responsible for the academic programming, budgetary, personnel and student administration of the Teacher Education Department. 

Institutional Research
The A-State Office of Institutional Research supports the EPP by reporting internally consistent and accurate information and by conducting analysis which facilitates strategic planning, accreditation, and enrollment management initiatives while assisting in the assessment and continuous improvement of institutional effectiveness, academic programs, and student learning. 

Initial Programs Assessment and Data Coordinator
Responsible for overseeing the process of directing faculty in documenting, collecting, analyzing and reporting learning outcomes, key assessments, data, and using this information to improve student learning in the EPP’s Initial Programs.

The Data and Assessment Coordinators support the EPP in collecting data from the following institutional data systems: Banner, Canvas, Watermark, Qualtrics, and other applicable software packages.

Residency Coordinator
Responsible for all administrative duties needed to run the residency program for the EPP.

Stakeholders
Partners, organizations, businesses, community groups, agencies, schools, districts, and/or EPPs interested in candidate preparation or education (CAEP, 2025).

Teacher Education (TE) Department Chair
The TE Chair is responsible for the academic programming, budgetary, personnel and student administration of the Teacher Education Department. 

University Supervisor
A University Supervisor is an experienced educator/faculty member from A-State who provides guidance, support, and evaluation to residents during their clinical internship.

   I.C.2 Committee Structure

Virtually every college offers approved programs of study and majors which lead to teacher licensure. To ensure that the university teacher education program meets the expectations and standards of state and national accrediting bodies, a system of committees has been established to develop, initiate, and monitor program quality and continuity.

A variety of committees exist at the departmental level; i.e., curriculum, library, promotion and tenure, and others. These committees are designed to attend to particular needs within the department. A variety of committees also exist at the college and university level; i.e., admissions and credits, grievance, diversity, technology, and promotion and tenure. Teacher candidates are members of many of these committees. It is important that teacher education students know of and understand the committee structure which is designed to assist them. The structure is further designed to develop, initiate, administer, and change policies and procedures related to teacher education.

	Committee Structure

	Committee Name and Description:
	Members and Stakeholders:
	Relationship to CAEP:

	Admissions Screening Committees (Initial-Level Programs ONLY) – The chair of the department screening committee has the primary responsibility for screening candidates. The committee is composed of the applicable department chair, or his/her designated representative, the candidates’ advisor, and other faculty members selected by the chair. At the time of screening, the candidate must appear before the committee. 

The responsibilities of the committee are as follows: 
1. Establish procedures for screening candidates into the teacher education program. 
2. Determine eligibility and make recommendations for admission into the program. 
3. Administer policies established by the Council on Professional Education. 
4. Hear all appeals for exceptions to department requirements.
	Members:
· Chair of ELCSE or TE
· Candidate’s Advisor
· Minimum of 1 additional Faculty Member

Stakeholders:
· Candidate
	R3.2: Monitoring and Supporting Candidate Progression - The provider creates and monitors transition points from admission through completion that indicate candidates’ developing content knowledge, pedagogical knowledge, pedagogical skills, critical dispositions, professional responsibilities, and the ability to integrate technology effectively in their practice. The provider identifies a transition point at any point in the program when a cohort grade point average of 3.0 is achieved and monitors this data. The provider ensures knowledge of and progression through transition points are transparent to candidates. The provider plans and documents the need for candidate support, as identified in disaggregated data by race and ethnicity and such other categories as may be relevant for the EPP’s mission, so candidates meet milestones. The provider has a system for effectively maintaining records of candidate complaints, including complaints made to CAEP, and documents the resolution.

R5: Quality Assurance System and Continuous Improvement - The provider maintains a quality assurance system that consists of valid data from multiple measures and supports continuous improvement that is sustained and evidence-based. The system is developed and maintained with input from internal and external stakeholders. The provider uses the results of inquiry and data collection to establish priorities, enhance program elements, and highlight innovations.

	Advanced Programs Assessment Committee (APAC) – The Advanced Programs Assessment Committee (APAC) will serve as the oversight committee for the advanced programs assessment activities of the EPP Unit. The CAEP Coordinator will serve as an Ex Officio member of the APAC. 

Committee responsibilities will include: 
1. annually review and analyze unit assessment artifacts
2. annually review the assessment system as it applies to advanced programs
3. annually review assessment procedures to ensure fairness, accuracy, consistency, and the avoidance of bias
4. prepare an annual unit assessment report. The completed report will be sent to the Head of EPP no later than March 31 of each year. The report should include areas of strength and/or areas of improvement.

	Members:
· Appointed/Elected Chair
· ELCSE Chair
· Reading Representative
· HPESS Representative
· SPED Representative
· Educational Leadership Representative

Stakeholders:
· Associate Dean (ex-officio)
· Dean (ex-officio)
· Advanced Programs Data and Assessment Coordinator (ex-officio)
· CAEP Coordinator (ex-officio)
	RA1: Content and Pedagogical Knowledge - The provider ensures that candidates for professional specialties develop an understanding of the critical concepts and principles of their discipline and facilitates candidates’ reflection of their personal biases to increase their understanding and practice of equity, diversity, and inclusion. The provider is intentional in the development of their curriculum for candidates to demonstrate their ability to effectively work with diverse P-12 students and their families.

RA5: Quality Assurance System and Continuous Improvement - The provider maintains a quality assurance system that consists of valid data from multiple measures and supports continuous improvement that is sustained and evidence-based. The system is developed and maintained with input from internal and external stakeholders. The provider uses the results of inquiry and data collection to establish priorities, enhance program elements, and highlight innovations.

	CAEP Standard Subcommittees – The CAEP Standard Subcommittee Structure was developed in the Fall of 2024 after The CAEP Site Review occurred with a charge to increase quality assurance through more systematic and intentional improvement efforts. These subcommittees are focusing on more clearly defining and effecting the process for identifying, collecting, analyzing and reporting quality assurance measures specific to the success of the candidates and the P-12 students they serve. 
	Members:
· Appointed Subcommittee Chair
· Subcommittee Assistant Chair (Select Subcommittees)
· Minimum of 3 Faculty Members in applicable areas
 
Stakeholders (as assigned):
· Associate Dean(s)
· Data and Assessment Coordinators (ex-officio)
· Public School Personnel (ex-officio)
· A-State Leadership (ex-officio)
· CAEP Coordinator (ex-officio)
	CAEP Initial Standards:
R1, R2, R3, R4, R5

CAEP Advanced Standards:
RA1, RA2, RA3, RA4, RA5

	Council on Professional Education (COPE) – The Council on Professional Education (COPE) is considered to be a policy and program recommending group; not a council to manage the daily operations of the unit. Changes such as updating of catalog copy or minor changes in the teacher education handbook and on forms are not subject to review, discussion, and approval of the Council. 

COPE is advisory council to the Head of the EPP. Election or appointment to the Council on Professional Education (COPE) carries with it the responsibility to be a steward for the unit: to serve the students and faculty directly and the citizens of the state through ensuring quality programs and professionals. For these reasons, it is assumed that COPE will not only use its authority to engage in oversight, documentation, and evaluation but will also engage the unit in discussions of topics of national significance, foster communication, collaboration and interdisciplinary activities, and thereby provide a sense of future to the unit. COPE will meet monthly during the academic year and as needed during the summer session.

	Members:
· Secondary Program Coordinator
· Early Childhood/Elementary Program Coordinator
· Middle Level Program Coordinator
· Reading Program Coordinator
· Educational Leadership/Curriculum Program Coordinator
· SPED/GTC Program Coordinator
· ELCSE Representative
· HPESS Representative
· Psychology and Counseling Representative
· TE Representative
· IPAC Chair
· APAC Chair
· Humanities Program Representative
· Agriculture Representative
· Business Representative
· Fine Arts Representative
· Science/Mathematics Representative

Stakeholders:
· Head of Unit (ex-officio)
· PEP Director/CAEP Coordinator (ex-officio)
	R1.2: Content - Providers ensure that program completers have opportunities to learn and apply specialized content and discipline knowledge contained in approved state and/or national discipline-specific standards. These specialized standards include, but are not limited to, Specialized Professional Association (SPA) standards, individual state standards, standards of the National Board for Professional Teaching Standards, and standards of other accrediting bodies [e.g., Council for Accreditation of Counseling and Related Educational Programs (CACREP)]. Evidence of candidate content knowledge appropriate for the professional specialty should be documented.

R5.4: Continuous Improvement - The provider regularly, systematically, and continuously assesses performance against its goals and relevant standards, tracks results over time, documents modifications and/or innovations and their effects on EPP outcomes.

RA1.2: Provider Responsibilities - Providers ensure that program completers have opportunities to learn and apply specialized content and discipline knowledge contained in approved state and/or national discipline-specific standards. These specialized standards include, but are not limited to, Specialized Professional Association (SPA) standards, individual state standards, standards of the National Board for Professional Teaching Standards, and standards of other accrediting bodies [e.g., Council for Accreditation of Counseling and Related Educational Programs (CACREP)]. Evidence of candidate content knowledge appropriate for the professional specialty should be documented.

RA5.4: Continuous Improvement - The provider regularly, systematically, and continuously assesses performance against its goals and relevant standards, tracks results over time, documents modifications and/or innovations and their effects on EPP outcomes.

	Diversity Committee –Membership on the Diversity Committee should include faculty from a diverse range of ethnic/cultural, gender, sexual orientation, and professional backgrounds. The committee is comprised of one member from each COEBS department and the Center for Excellence. The committee will elect a chair and recorder at its first meeting, which will be called by the Dean. The Diversity Committee promotes an educational environment that respects and prizes a diverse community within the college.
	Members:
· Appointed/Elected Chair (from Committee Members)
· TE Representative
· Reading Representative
· HPESS Representative
· SPED Representative
· Educational Leadership Representative

Stakeholders:
· Associate Deans (ex-officio)
· CAEP Coordinator (ex-officio)
	CAEP Initial Standards:
R1, R2, R3, R4, R5

CAEP Advanced Standards:
RA1, RA2, RA3, RA4, RA5

	Educator Program Advisory Council (EPAC) – EPAC is charged to make program adjustments and to implement learning opportunities for public school educators and P-12 students to grow academically.
	Members:

Stakeholders:
	R2 Clinical Partnerships and Practice - The provider ensures effective partnerships and high-quality clinical practice are central to candidate preparation. These experiences should be designed to develop candidate’s knowledge, skills, and professional dispositions to demonstrate positive impact on diverse students’ learning and development. High quality clinical practice offers candidates experiences in different settings and modalities, as well as with diverse P-12 students, schools, families, and communities. Partners share responsibility to identify and address real problems of practice candidates experience in their engagement with P-12 students.

R5.3 Stakeholder Involvement - The provider includes relevant internal (e.g., EPP administrators, faculty, staff, candidates) and external (e.g., alumni, practitioners, school and community partners, employers) stakeholders in program design, evaluation, and continuous improvement processes.

RA2 Clinical Partnerships and Practice - The provider ensures that effective partnerships and high-quality clinical practice are central to preparation so that candidates develop the knowledge, skills, and professional dispositions appropriate for their professional specialty field.

RA5.3 Stakeholder Involvement - The provider includes relevant internal (e.g., EPP administrators, faculty, staff, candidates) and external (e.g., alumni, practitioners, school and community partners, employers) stakeholders in the program design, evaluation, and continuous improvement processes.

	Educator Preparation Provider (EPP) – The EPP communicates with stakeholders throughout each Academic Year for all levels of field experiences and meet annually with the Educator Program Advisory Council (EPAC) to make program adjustments and to implement learning opportunities for public school educators and P-12 students to grow academically. As the major stakeholder advisory committee for the EPP, EPAC gives advice regarding curriculum, clinical field experiences, and assessment practices.
	Members:
· All EPP Faculty Members

Stakeholders:
· Head of Unit
· Associate’s Dean
· PEP Director/CAEP Coordinator
· Advanced Programs Data and Assessment Coordinator (ex-officio)
	CAEP Initial Standards:
R1, R2, R3, R4, R5

CAEP Advanced Standards:
RA1, RA2, RA3, RA4, RA5

	Initial Programs Assessment Committee (IPAC) – The Initial Programs Assessment Committee (IPAC) will serve as the oversight committee for the initial program’s assessment activities of the EPP Unit. The CAEP Coordinator and the Professional Education Program Director will serve as Ex Officio members of the IPAC. 

Committee responsibilities will include: 
1. annually review and analyze unit assessment artifacts 
2. annually review the assessment system as it applies to initial programs 
3. annually review assessment procedures to ensure fairness, accuracy, consistency, and the avoidance of bias
4. prepare an annual unit assessment report. The completed report will be sent to the Head of EPP no later than March 31 of each year. The report should include areas of strength and/or areas of improvement.

	Members:
· Appointed/Elected Chair
· TE Chair
· TE Representative
· MAT SPED Representative
· BSE SPED Representative
· Secondary Programs Representative

Stakeholders:
· Associate Dean (ex-officio)
· Dean (ex-officio)
· Initial Programs Data and Assessment Coordinator (ex-officio)
· CAEP Coordinator (ex-officio)
	R1: Content and Pedagogical Knowledge - The provider ensures that candidates develop an understanding of the critical concepts and principles of their discipline and facilitates candidates’ reflection of their personal biases to increase their understanding and practice of equity, diversity, and inclusion. The provider is intentional in the development of their curriculum and clinical experiences for candidates to demonstrate their ability to effectively work with diverse P-12 students and their families.

R5: Quality Assurance System and Continuous Improvement - The provider maintains a quality assurance system that consists of valid data from multiple measures and supports continuous improvement that is sustained and evidence-based. The system is developed and maintained with input from internal and external stakeholders. The provider uses the results of inquiry and data collection to establish priorities, enhance program elements, and highlight innovations.

	Internship Appeals Committee – The Internship Appeals Committee will serve as the oversight committee for a candidate requesting an appeal for an internship placement. Appeals regarding grade point average minimums and minimum cutoff scores on the basic skills proficiency exams are not appealable. All other appeals regarding the policy and procedures in this handbook should go first to the Professional Education Programs Director.
	Members:
· Professional Education Programs Director
· Associate Dean
· Associate Director of Field Placements
· Chair of ELCSE or TE
· Two Faculty Members

Stakeholders:
· Candidate
	

	Recruitment and Monitoring Plan Committee – One of the primary goals of A-State is to “create a service and support culture that is focused on student learning retention, and academic success.” To address this goal, the Educational Preparation Program (EPP) organized a Recruitment and Monitoring Plan Committee to analyze and review recruitment efforts in the past, and to develop a 5-year recruitment plan to effectively recruit and retain highly-qualified candidates from diverse backgrounds and in areas of critical shortages.

	Members:
· Appointed Chair 
· TE Representative
· Psychology & Counseling Representative
· HPESS Representative
· SPED Representative
· ELCSE Representative
· Secondary Representative
· At-Large Representative

Stakeholders:
· PEP Director (ex-officio)
· Academic Advisor (ex-officio)
· A-State Online Representative (ex-officio)
	R3.1: Recruitment - The provider presents goals and progress evidence for recruitment of high-quality candidates from a broad range of backgrounds and diverse populations that align with their mission. The provider demonstrates efforts to know and address local, state, regional, or national needs for hard-to-staff schools and shortage fields. The goals and evidence should address progress towards a candidate pool which reflects the diversity of America’s P-12 students.

RA3.1: Recruitment - The provider presents goals and progress evidence for recruitment of high-quality candidates from a broad range of backgrounds and diverse populations that align with their mission. The provider demonstrates efforts to know and address community, state, national, regional, or local needs for hard-to-staff schools and shortage fields. The goals and evidence should address progress towards a candidate pool which reflects the diversity of America’s P-12 students.

	Technology Committee – The Technology Committee is charged with addressing issues concerning technology assisted education including the implementation of courses and/or degrees at distant sites
	Members:
· Appointed/Elected Chair (from Committee Members)
· TE Representative
· Reading Representative
· HPESS Representative
· SPED Representative
· Educational Leadership Representative

Stakeholders:
· Associate Deans (ex-officio)
· CAEP Coordinator (ex-officio)
	CAEP Initial Standards:
R1, R2, R3, R4, R5

CAEP Advanced Standards:
RA1, RA2, RA3, RA4, RA5



   I.C.3 Curriculum Revision 

The policies and procedures, which serve as a systematic foundation for teacher education are initiated and developed at a number of levels. Faculty members and administrators at the departmental level assume a major responsibility for the initiation, development, and administration of goals and objectives relating to their teacher education majors. For example, changes in a particular teacher education degree program may be studied and developed by the department curriculum committee, and if approved, the committee chair will forward to the college curriculum committee, and if approved, to the Council on Professional Education (COPE). All professional education matters, such as curriculum proposals, originating in A-State academic departments and colleges (including the College of Education and Behavioral Science and its departments, area programs, and standing committees) enter unit governance by way of the Education Preparation Provider (EPP), formerly known as the Professional Education Unit, who will route the material to the COPE. COPE will review the requests, information, reports, curriculum proposals, etc., and forward them to the appropriate standing committee, or program committee for recommendations. The Council may schedule regular reports or special reports from the standing committees and ad hoc committees. It may accept the reports in whole or in part; it may amend them; and may return them to the committee for revisions. The reports are then forwarded to the Head of the EPP for action. 

Curriculum change proposals may emerge from any level of the unit for discussion. Curriculum and program changes will follow the established procedures at Arkansas State University: 
1. Approved by appropriate Department Curriculum Committee 
2. Approval by appropriate College Curriculum Committee 
3. Approval by appropriate Dean of the College 
4. Route to Head of the Professional Education Unit who prepares materials for routing to COPE (may be returned to the Dean of the College if incomplete) 
5. Route to COPE. The proposal may be returned for additional information. 
6. COPE votes to accept or decline and forwards to the Head of the EPP. 
7. If the Head of the EPP approves, it is forwarded to the appropriate university committee (UCC or Graduate Council) for review and action. If the Head of the EPP does not recommend approval, s/he will provide the originating source with a rationale for the decision. 

Policy recommendations approved by the Head of the EPP are, depending on the nature of the policy, implemented by the Head of the EPP or passed for further review to the Vice Chancellor for Academic Affairs or the appropriate university governance committee.

I.D. EPP Partnerships

The EPP provides dedicated resources to support and foster relationships with public-school districts for clinical internship placements by working collaboratively with EPP faculty, the Professional Education Programs Office (PEP), teacher cooperatives, and the Educational Renewal Zone (ERZ). The EPP and partners co-select and support effective clinical educators to foster candidate and P-12 student development. The EPP actively seeks partnerships with districts that will have collective expectations, coherence, diverse experiences, and shared accountability for educating all teacher candidates and public-school P-12 students.

   I.D.1 Early Field Experiences and Residency

	The placement process for teacher residency candidates at Arkansas State University (A-State) is designed to ensure meaningful, standards-aligned clinical experiences in partnership with approved P-12 schools. This process adheres to the requirements set forth by the Arkansas Department of Education (ADE) and the Division of Elementary and Secondary Education (DESE).

Level I Introductory Field Experience
Level I field experiences are integrated in TE 2003, Introduction to Education (K-6, 4-8, and specific K-12 special education and Spanish) and SCED 2513, Introduction to Secondary Teaching (7-12 and K-12). Candidates will be assigned to an area elementary or secondary school for the equivalent of 30 clock-hours of observation and related experiences. The experiences and specific assignments will be supervised by the instructor of the introductory class. The observations are a required component of the class. If observations are not documented as complete, candidates will receive an “I” (incomplete) or a grade of F. 

Residency I
Residents are engaged in authentic field-based experiences for 50% of their semester credit load. The remainder of the semester is designated for participation in professional studies using effective instructional delivery methods (Arkansas State University Residency Handbook, 2025).

Residency II
A culminating experience that generally takes place in a candidate’s final year of study and requires review, synthesis, and request for evaluation of what has been learned over the course of the candidate’s preparation program. The result may be a product (e.g., original research) or a performance (e.g., a teaching sequence). The capstone can provide evidence for assessment of a range of outcomes, (e.g., proficiencies) (adapted from the Western Association of Schools and Colleges glossary).

Residency II provides candidates culminating opportunities on which to transition into the profession as competent and caring educators. residents are engaged in authentic experiences that will include co-teaching models, evidence-based learning, and reflective practice (Arkansas State University Residency Handbook, 2025).

 
  I.D.2 Educator Program Advisory Council (EPAC)

The EPP communicates with stakeholders throughout each Academic Year for all levels of field experiences and meet annually with the Educator Program Advisory Council (EPAC) to make program adjustments and to implement learning opportunities for public school educators and P-12 students to grow academically. As the major stakeholder advisory committee for the EPP, EPAC gives advice regarding curriculum, clinical field experiences, and assessment practices.

SECTION II: ACCOUNTABILITY AND PLANNING

II.A. Accreditation and Accountability

A-State is a regional public institution, accredited by the Higher Learning Commission (HLC) of the North Central Association, and is Carnegie classified as a Research 2 institution. The university includes nine colleges: College of Agriculture; Neil Griffin College of Business; College of Education and Behavioral Science; College of Engineering and Computer Science; College of Liberal Arts and Communication; College of Nursing and Health Professions; Beck College of Science and Mathematics; University College; Veterinary Medicine; and the Graduate School. In addition to the Main Campus, the A-State System includes campuses: ASU-Beebe; ASU-Mountain Home; ASU-Mid-South; ASU-Newport; ASU-Three Rivers; and Henderson State University. 

The Higher Learning Commission accredits the institution campus-wide.

· Current HLC Criteria for Accreditation (through August 31, 2025): https://www.hlcommission.org/accreditation/policies/criteria/2020-criteria/
· HLC Criteria for Accreditation (beginning September 1, 2025): https://www.hlcommission.org/accreditation/policies/criteria/2025-criteria/

The Council for the Accreditation of Educator Preparation (CAEP) accredits the teacher education programs at the initial teacher preparation and advanced levels. 

· CAEP Standards for Initial Programs - http://bit.ly/3YFBf0c 
· CAEP Standards for Advanced Programs - https://bit.ly/4jR5mKt 

The A-State EPP uses a continuous improvement system that includes data collection from the annual Arkansas State Review of Educator Preparation Programs, the annual CAEP report, annual Federal Title II report, and annual A-State Assessment Reports. All public current reporting can be found here: https://www.astate.edu/college/education/epp-effectiveness/epp-annual-reporting-measures-and-consumer-information-new.

II.B. Specialized Professional Associations (SPAs)/Program Review

All EPP programs are aligned with the Arkansas Teaching Standards (ATS) (https://bit.ly/4iqXIoH). Each program has gone through either a state review process as outlined by ADE or maintains a applicable Specialized Professional Association (SPA) designation. All approved programs are listed on the ADE Approved Programs Matrix (https://bit.ly/4lA8pYW). ADE periodically updates the competencies and requires EPP programs to revise and update curriculum and to resubmit evidence for this work. 

   II.B.1 Specialized Accreditation Abbreviations

EPP programs align to applicable Specialized Professional Associations (SPAs) for each content area and submit to that SPA. Some programs opt to seek specialized program-level accreditation through the CAEP Evidence Review of Standard One process. Additionally, some programs seek specialized accreditation through the program/department content accreditor. Below are a list of current SPAs within the A-State EPP.


	Acronym or Abbreviation:
	Definition:

	AMLE
	Association for Middle Level Education

	CEC
	Council for Exceptional Child

	NAGC
	National Association Gifted Creative Education Professionals

	NASAD
	National Association of Schools of Art and Design

	NASM
	National Association of Schools of Music

	NCSS
	National Council for the Social Studies

	NCTE
	National Council of Teachers of English

	NCTM
	National Council of Teachers of Mathematics

	NELP
	National Educational Leadership Preparation



II.C. Overview of Student Learning Assessment

Assessment is part of a four-step process of helping students learn. These four steps do not represent a one-and-done process but a continuous four-step cycle. The four-step teaching-learning-assessment process is:
1. Establish clear, observable expected goals for student learning
2. Ensure that students have sufficient opportunities to achieve those goals
3. Systemically gather, analyze, and interpret evidence of how well student learning meets those goals
4. Use the resulting information to understand and improve student learning (Suskie, 2018)

   II.C.1 University-Level Student Learning Assessment Requirements

The overall intent of student learning assessment at A-State is continuous improvement of the curriculum and student learning opportunities. A process of assessment is essential to continuous improvement, and therefore commitment to assessment must be deeply embedded in our core values. Assessment applies not only to student learning and educational outcomes, but to our institution’s approach to improvement of institutional effectiveness (See Appendix A for relevant HLC standards).

Our commitment to assessing student learning proceeds from the institution’s mission and learning outcomes, involves faculty and co-curricular leaders at all points in the process, and analyzes the assessment results. Faculty and co-curricular leaders are subject-matter experts and their input is respected and critical for thorough and effective student-learning assessment. Furthermore, the assessment results are used to improve A-State’s academic programs, cocurricular learning opportunities, ancillary services, and/or other operations on the basis of those analyses. A-State is committed to improvement review of our academic programs and cocurricular learning opportunities, and seeks external judgment, advice, and/or benchmarks in our assessments.

II.D. Initial-Level Programs Accountability and Planning

The Initial Programs Assessment Committee (IPAC) will serve as the oversight committee for the initial program’s assessment activities of the EPP Unit. The CAEP Coordinator and the Professional Education Program Director will serve as Ex Officio members of the IPAC. Committee responsibilities will include:

1. Annually review and analyze unit assessment artifacts.
2. Annually review the assessment system as it applies to initial programs.
3. Annually review assessment procedures to ensure fairness, accuracy, consistency, and the 
avoidance of bias.
4. Prepare an annual unit assessment report. The completed report will be sent to the Head of the EPP no later than March 31 of each year. The report should include areas of strength and/or areas of improvement.

   II.D.1 EPP/CAEP Accountability Measures: Initial-Level Programs

CAEP will review the information that the EPP annually updates and shares with public through its main public-facing platform. The information will include the four CAEP Accountability Measures of (a) completer impact and effectiveness, (b) employer satisfaction and stakeholder involvement, (c) candidate competency at the time of program completion, and (d) ability of completers to be hired in positions for which they were prepared. The EPP is responsible for clearly identifying and prominently displaying data pertaining to each of the Accountability Measures on its website so that the information is easily understandable and accessible by public. 

On the annual report, the EPP will provide the direct link to the webpage that hosts information on the CAEP Accountability Measures (for initial and/or advanced programs, as applicable).

It is important that the provider understand the importance of regularly monitoring and 16 analyzing data trends on the above measures, as represented in the annual report. This allows the EPP to gradually prepare for writing the CAEP self-study report and to use the information from the Annual Report as a repository for addressing certain components under Standards 3, 4, and 5 (Adapted from 2023 EPP Annual Accreditation Report (Annual Report) Technical Guide).

	EPP/CAEP Accountability Measures: Initial-Level Programs

	Measure Description:
	A-STATE/Arkansas Instruments:

	Program Impact Measure #1: Completer effectiveness (R4.1) (Initial)

Data must address: 
(a) completer impact in contributing to P-12 student learning growth 
AND 
(b) completer effectiveness in applying professional knowledge, skills, and dispositions

	· A-State EPP Growth Report 
· Novice Teacher Supervisor Survey 
· Employer Survey 
· Novice Teacher Survey 

	Program Impact Measure # 2: Satisfaction of employers and stakeholder involvement (R4.2, R5.3, RA4.1) (Initial)

Data should be collected on employers’ satisfaction with program completers

	· Employer Survey 
· Novice Teacher Supervisor Survey 

	Program Impact Measure # 3: Candidate competency at completion (R3.3) (Initial)

Data provided should relate to measures the EPP is using to determine if candidates are meeting program expectations and ready to be recommended for licensure
	· Arkansas State University Status Report (Title II Report) 
· State of Arkansas EPPQR 
· edTPA 
· EDA 
· Internship Summative Evaluations 
· EPP Intern Exit Survey 
· Capstone Internship Diversity Survey 
· Praxis Exams Pass Rates 


	Program Impact Measure # 4: Ability of completers to be hired
(Initial)

Hired into positions for which they have prepared

	· State of Arkansas EPPQR 
· Employer Survey 
· Novice Teacher Survey 




   II.D.2 Initial-Level Programs Checkpoints

Candidates will not be permitted to enroll in specified professional education courses until they have been formally admitted into the teacher education program. Such courses are designated by an asterisk in the Undergraduate Bulletin. When the candidate application is approved by the Professional Education Programs Director, candidates will receive an official notification via email. Official admittance to the teacher education program does not carry a guarantee of continuance in the program. In addition to the retention checkpoints, candidates must maintain academic proficiency, effective dispositional behaviors, moral responsibility, emotional stability, and satisfactory professional growth to continue in the program.

After being admitted into the teacher education program, candidates must also meet specific performance measures to continue in the program. Candidates will be required to complete certain unit assessments as outlined in course syllabi and post their work to the unit’s electronic portfolio system. As candidates progress through the teacher education program, four additional performance checkpoint requirements must be met to continue in the program.

These checkpoints include the following:
· Checkpoint 1 – Admission into the Teacher Education Program
· Checkpoint 2 – Pre-Teacher Intern Check
· Checkpoint 3 – Intent for Capstone Teaching Internship Check
· Checkpoint 4 – Capstone Internship Check
· Checkpoint 5 – Exit Assessment Check

	Initial-Level Programs Checkpoints

	Checkpoint:
	Documented Items Needed at Checkpoint:
	Data Points Collected:
	Result:

	Checkpoint 1:
Admission into the
Teacher Education
Program

(CAEP R3.2)
	· 2.70 overall GPA/3.0 in area of study
· Complete 30 hours
· EDA Self-Assessment
· Cleared background check, Child Maltreatment, and ASP and FBI Background Check
· Ethics Assessment (AR IDEAS)
	· GPA
· Cleared Background Check
· Passing Score on Ethics Assessment (AR IDEAS)

	Program Admission Criteria

	Checkpoint 2: Pre-Teacher Intern Check

(CAEP R3.2)
	· 2.70 overall GPA / 3.0 in area of study
· Earn a C or better in all professional courses
	· GPA
· Pre-teacher Intern check form (reviewed by advisor and submitted to PEP office)
	Program Admission Criteria

	Checkpoint 3: Intent for Capstone Teaching Internship Check

(CAEP R3.2)
	· 2.70 overall GPA / 3.0 in area of study
	· GPA
· Cleared Background check (reviewed by PEP office)
	Program Admission Criteria

	Checkpoint 4: Capstone Internship Check

(CAEP R3.2)
	· Admission into Teacher Education
· Senior standing - 90 hours
· Completion of professional education courses
· 2.70 overall GPA / 3.0 in area of study
· Meet department requirements
· Attend orientation sessions
· EDA Faculty Assessment
· Technology checkpoint requirement
	· GPA
· EDA Evaluation
· Technology checkpoint requirement
· Internship validation form (PEP office)
	Program Admission Criteria and Evidence of professionalism and importance of appropriate dispositions

	Checkpoint 5: Exit Assessment Check

(CAEP R3.2)
	· GPA Maintained
· Meet EPP portfolio requirements
· Meet Praxis II Content assessments minimum scores
· Meet graduation check sheet requirements
	· GPA
· EDA Evaluation
· Technology checkpoint requirement
	Program Completion Criteria



   II.D.3 Initial-Level Programs Assessment Plan Matrix

To complete the program for licensure, candidates are required to have a passing score on each state approved content assessment and must take the appropriate pedagogical assessment. (i.e., edTPA or PLT). Students are asked to select (RA6011) Arkansas State University as their Attending Institution and Designated Score Recipients when registering for their test.

	Initial-Level Programs Assessment Plan Matrix

	Measure:
	Collection Method:
	Evaluation:
	When Collected:
	Responsible Personnel:

	PRAXIS Exam
Pass Rates

(CAEP R3.3)
	Completers are
submitted to ETS and collected

	· Content
knowledge data
for EPP
· Licensure for
completers
· Title II data for
EPP

	Annually
	Initial Programs Assessment and Data Coordinator

	Internship Summative Evaluations 

(CAEP R3.3)
	Completed on a consensus basis by clinical supervisor,
university supervisor, and candidate
	· Element of final grade in Capstone Internship
	Fall/Spring
	Initial Programs Assessment and Data Coordinator

	edTPA 

(CAEP R3.3)
	Submitted at the end of capstone internship
	· Pedagogical knowledge data for EPP and Impact on Student learning data
· Element of final grade for Capstone Internship
	Fall/Spring; report in September
	Initial Programs Assessment and Data Coordinator and edTPA Coordinator

	EDA Educator Dispositions Assessment

(CAEP R3.3)
	Admission; Checkpoints 1-4
	· Self-assessment required for admission and progression
· Scores less than 1 addressed in advisement
· Repeated issues referred to Disposition Assessment Committee or dismissal from program
	Fall/Spring
	Initial Assessment Coordinator

	EPP Survey of Exiting Interns

(CAEP R3.3)
	Submitted on last day of fall and spring semester of the capstone internship.
	· Provides indirect performance assessment data aligned with CAEP, InTASC, & Arkansas Teaching Standards
	Fall/Spring
	Initial Programs Assessment and Data Coordinator and PEP Director

	Novice Teacher Survey 

(CAEP R4.1)
	Submitted annually to ADE-DESE and provided to EPPs
	· First-year teachers complete a Novice Teacher Survey at the end of their first year of teaching to identify perceptions of their educator preparation experience based on TESS
	Annually
	Initial Programs Assessment and Data Coordinator

	Novice Teacher Supervisor Survey 

(CAEP R4.1, R4.2, & R5.3)
	Submitted annually to ADE-DESE and provided to EPPs
	· Used to assess the A-State completers’ classroom application of professional knowledge, skills and dispositions
	Annually
	Initial Programs Assessment and Data Coordinator and Dean (Head of Unit)

	Employer Survey 

(CAEP R4.1, R4.2, & R5.3)
	Administered and analyzed every two years
	· Direct performance assessment of completer’s performance to teaching. Provides substantial performance data aligned with CAEP, InTASC, and Arkansas Teaching Standards.
	Bi-annually
	Initial Programs Assessment and Data Coordinator

	A-State Status Report—Title II Report 

(CAEP R3.3)
	Submitted annually to ADE-DESE and
provided to EPPs
	· Each preparation program is required to provide data for candidates who are enrolled or have completed programs of professional teacher preparation
	Annually
	Initial Programs Assessment and Data Coordinator and Dean (Head of Unit)

	A-State EPPQR

(CAEP R3.3)
	Administered annually and provided to EPPs through EPPQR
	· First year program completers employed in Arkansas Public Schools
· Shortage areas addressed
	Annually
	Division of Elementary and Secondary Education (DESE)

	Capstone Internship Diversity Survey

(CAEP R3.3)
	Submitted on last day of fall and spring semester of the capstone internship.
	· Examine how teacher candidates perceive their university’s multicultural education preparation using TMAS survey.
	Fall/Spring
	Initial Programs Assessment and Data Coordinator and PEP Director

	A-State EPP Growth Report

(CAEP R4.1)
	Analyzed annually by the ADE-DESE and provided to EPPs
	· Summary of the value-added growth scores for the EPP for three years of Completer Cohorts
	Annually
	Dean (Head of Unit) and CAEP Coordinator



   II.D.4 Initial-Level Programs CAEP Supporting Measures

The Council for the Accreditation of Educator Preparation (CAEP) standards require teacher preparation programs to address and assess candidate dispositions. In addition, motivation for assessing disposition is particularly helpful for teacher candidates to expedite the course of change needed to address problems associated with inappropriate attitudes and actions before and during clinical experiences. 

The EPP maintains an active continuous improvement system based on review of data and evidence, including the annual Arkansas Educator Preparation Program Report, the annual CAEP report, annual Federal Title II report, annual IPAC report to head of unit, Peer review V2.
The Council for the Accreditation of Educator Preparation (CAEP) accredits the Educator Preparation Programs at the initial and advanced levels.

· CAEP Standards for Initial Programs

	Initial-Level Programs CAEP Supporting Measures

	Measure:
	Collection Method:
	Evaluation:
	When Collected:
	Responsible Personnel:

	School Experience Survey
	Submitted on last day of fall and spring semester of the capstone internship.
	· Evaluation of school placement during the internship semester.
	Fall Spring
	PEP Director

	EPP End of Year Report
	Administered annually and provided to EPP through IPAC annual report.
	· GPA
· Licensure area content
· Race
· Gender
· Ethnicity
	Annually
	PEP Director

	Technology Integration Assessment Rubric data
	Submitted on last day of fall and spring semester of the capstone internship.
	· Determine the extent of technology integration by teacher candidates using the components of the EPP Technology Plan
	Fall Spring
	Initial Assessment Coordinator  and PEP Director



   II.D.5 Crosswalk of Initial-Level Program Standards

The Arkansas Department of Education has adopted the 2011 Model Core Teaching Standards
developed by Interstate Teacher Assessment and Support Consortium (InTASC) to replace the
Arkansas Standards for Beginning Teachers (1995). InTASC is a program of the Council of
Chief State School Officers (CCSSO). These new Arkansas Teaching Standards are to be used
in identifying competencies for all teachers and for advising teacher preparation programs in all
Arkansas colleges and universities.

Stanford University faculty and staff at the Stanford Center for Assessment, Learning, and Equity (SCALE) developed edTPA. They received substantive advice and feedback from teachers and teacher educators and drew from experience gained from over 25 years of developing performance-based assessments of teaching (including the National Board for Professional Teaching Standards (NBPTS), the Interstate Teacher Assessment and Support Consortium (InTASC) Standards portfolio, and the Performance Assessment for California Teachers.

The design and review teams have included hundreds of university faculty, national subject-matter organization representatives (e.g., NCTM, NCTE, NSTA, etc.), and K–12 teachers. Stanford University is the exclusive author and owner of edTPA.

edTPA is a performance-based, subject-specific assessment and support system used by teacher preparation programs throughout the United States to emphasize, measure and support the skills and knowledge that all teachers need from Day 1 in the classroom. For each handbook field, the placement is a Pre-Kindergarten to 12th grade classroom. edTPA is a subject-specific assessment that includes versions for 28 teaching fields. The assessment features a common architecture focused on three tasks: Planning, Instruction, and Assessment (edTPA, 2025).

The Division of Elementary and Secondary Education (DESE) is developing rules for the various components of reading legislation. R.I.S.E. (Reading Initiative for Student Excellence) Arkansas encourages a culture of reading by coordinating a statewide reading campaign with community partners, parents, and teachers to establish the importance of reading in homes, schools, and communities. This state initiative is the Science of Reading.

The standards detailed above were crosswalked to provide linkage between all standard sets for the purpose of clear and concise student learning goals.

[image: ]

II.E. Advanced-Level Programs Accountability and Planning

The Advanced Programs Assessment Committee (APAC) will serve as the oversight committee for the advanced programs assessment activities of the EPP Unit. The CAEP Coordinator will serve as an Ex Officio member of the APAC. 

Committee responsibilities will include: 
1. annually review and analyze unit assessment artifacts
2. annually review the assessment system as it applies to advanced programs
3. annually review assessment procedures to ensure fairness, accuracy, consistency, and the avoidance of bias
4. prepare an annual unit assessment report. The completed report will be sent to the Head of EPP no later than March 31 of each year. The report should include areas of strength and/or areas of improvement.

   II.E.1 EPP/CAEP Accountability Measures: Advanced-Level Programs

CAEP will review the information that the EPP annually updates and shares with public through its main public-facing platform. The information will include the four CAEP Accountability Measures of (a) completer impact and effectiveness, (b) employer satisfaction and stakeholder involvement, (c) candidate competency at the time of program completion, and (d) ability of completers to be hired in positions for which they were prepared. The EPP is responsible for clearly identifying and prominently displaying data pertaining to each of the Accountability Measures on its website so that the information is easily understandable and accessible by public. 

On the annual report, the EPP will provide the direct link to the webpage that hosts information on the CAEP Accountability Measures (for initial and/or advanced programs, as applicable).

It is important that the provider understand the importance of regularly monitoring and 16 analyzing data trends on the above measures, as represented in the annual report. This allows the EPP to gradually prepare for writing the CAEP self-study report and to use the information from the Annual Report as a repository for addressing certain components under Standards 3, 4, and 5 (Adapted from 2023 EPP Annual Accreditation Report (Annual Report) Technical Guide).

	EPP/CAEP Accountability Measures: Advanced-Level Programs

	Measure Description:
	A-STATE/Arkansas Instruments:

	Program Impact Measure #1: Completer effectiveness (RA4.2)

Data must address: (a) completer impact in contributing to P-12 student learning growth AND (b) completer effectiveness in applying professional knowledge, skills, and dispositions

	· Completer Satisfaction Survey
· Focus Group
· EDA/EDLDA

	Program Impact Measure # 2: Satisfaction of employers and stakeholder involvement (RA4.1) 

Data should be collected on employers’ satisfaction with program completers

	· Employer Satisfaction Survey 
· Focus Group


	Program Impact Measure # 3: Candidate competency at completion (RA3.2, RA3.4) 

Data provided should relate to measures the EPP is using to determine if candidates are meeting program expectations and ready to be recommended for licensure
	· GPA
· EDA/EDLDA
· Praxis Exams Pass Rates 
· Site Mentor Evaluation


	Program Impact Measure # 4: Ability of completers to be hired (RA4.1. RA4.2)

Hired into positions for which they have prepared

	· Employer Satisfaction Survey
· Completer Satisfaction Survey



   II.E.2 Advanced-Level Programs Checkpoints

For the advanced educator programs, checkpoints are 1) Graduate Admission Assessment, 2) Admission to Graduate Program, 3) Program completion (Internship/Practicum), and 4) Post-Graduation. Unlike initial teacher programs, advanced program key assessments are program-specific to address content area specialization.

	Advanced-Level Programs Checkpoints

	Checkpoint:
	Documented Items Needed at Checkpoint:
	Data Points Collected:
	Result:

	Checkpoint 1: Graduate Admission Assessment

	· Transcripts 
	· GPA*
	Ensure that candidates have the ability to complete the program successfully.

	
	· Valid, active US teaching certificate

	· Teaching Certification
	Ensure that candidates have the ability to complete the program successfully.

	
	· Mentor Verification Form
	· Commitment from an acceptable program mentor (Acceptable Mentors)
· MoU
	Ensure that candidates have clinical experiences that are supervised in a selected P-12 school

	

	Checkpoint 2: Admission to Graduate Program
	· Dispositions Assessment 
	· EDA/EDLDA (Qualtrics Survey)
	Additional criteria intended to ensure that candidates have or can develop the abilities to complete the program successfully with support and counseling for candidates whose progress falls behind.

	

	Checkpoint 3: Internship/Practicum
	· Internship Application
	· Internship information
	Evidence that candidates have or are developing the abilities to complete the program successfully and/or if support and counseling is needed for candidates who are not.

	
	· Code of Ethics
	· Signed Code of Ethics Form
	

	
	· Mentor Agreement
	· Signed Mentor Agreement Form
	

	
	· Dispositions Assessment (Candidate & Site Mentor)
	· EDA/EDLDA (Qualtrics Survey)
	

	
	· Site Mentor Survey
	· Site Mentor Evaluation (Qualtrics Survey)
	Determine if and how candidates are able to apply content knowledge within their field of specialization within clinical experiences P-12 schools

	

	Checkpoint 4: 
Post-Graduation Assessment
	· Praxis Exam

	· Praxis score report

	Determine impact of the program on candidate knowledge and program efficiency

	
	· Completer Survey
	· Completer Survey results (Qualtrics Survey)
	Determine impact of the program on advanced program candidate knowledge


	
	· Employer Survey
	· Employer Survey results (Qualtrics Survey)
	Determine impact of the program on advanced program candidates’ application of content knowledge and professionalism within 
P-12 schools




   II.E.3 Advanced-Level Programs Assessment Plan Matrix

Typical program data gathered on an annual basis include:

	Advanced-Level Programs Assessment Plan Matrix

	Measure:
	Collection Method:
	Evaluation:
	When Collected:
	Responsible Personnel:

	PRAXIS Exam
Pass Rates

(CAEP RA3.4)
	Completers are
submitted to ETS and
collected

	· Content
knowledge data
for EPP
· Licensure for
completers
	Annually
	Advanced Data Assessment
Coordinator


	EDA/EDLDA
 
(CAEP RA3.4)
	At designated Checkpoints through Qualtrics survey
	· Checkpoint 1: Self-assessment required at admission (during first 6hrs),
Checkpoint 2: completed by Site Mentor (before 15hrs),
Checkpoint 3: completed by candidate and Site Mentor (during internship/practicum). Scores of less than 2 addressed in advisement, repeated issues referred to Disposition Assessment Committee and/or dismissal from program
	Fall 
Spring 
Summer
	Advanced Data Assessment
Coordinator


	Employer Satisfaction
Survey

(CAEP RA4.1)
	Administered and analyzed every odd
year (with the
exception of 2020-2022 for CAEP data).
	Direct performance
assessment of completer’s performance to
teaching. Provides
substantial performance
data aligned with
CAEP, InTASC, and
Arkansas Teaching
Standards.
	Fall
Spring
Summer
	The Data Assessment
Coordinator will distribute
survey and provide results
to CAEP Coordinator to
share with faculty at
Annual Assessment Day

	Completers Satisfaction Survey

(CAEP RA4.2)
	Administered and analyzed every odd
year (with the
exception of 2020-2022 for CAEP data).
Data is collected one year post graduation for all completers.
	Direct performance
assessment of completer’s
performance to
teaching. Provides
substantial performance
data aligned with
CAEP, InTASC, and
Arkansas Teaching
Standards.
	Fall
Spring 
Summer
	The Data Assessment
Coordinator distribute
survey and provide results
to CAEP Coordinator to
share with faculty at
Annual Assessment Day



   II.D.4 Advanced-Level Programs CAEP Supporting Measures

CAEP (Council for the Accreditation of Educator Preparation) has four annual reporting measures, which are used to provide the public with information on program impact and program outcome. Impact measures include completer effectiveness and satisfaction of employers & stakeholder involvement. Outcome measures include candidate competency at completion and ability of completers to be hired in positions for which they have been prepared. 

	Advanced-Level Programs CAEP Supporting Measures

	Measure:
	Collection Method:
	Evaluation:
	When Collected:
	Responsible Personnel:

	Site Mentor Survey/ Partnership Feedback

(CAEP RA2.1, RA4.1)
	Qualtrics Survey
	Employment Needs Survey will be distributed to partners identified by completers.
	Annually
	The partnership agreement will be reviewed annually by EPAC with partners for continuous improvement

	Admission Data

(CAEP RA3.2)
	SLATE - Checkpoint 1: Graduate Admission Assessment
	
	Ongoing
	A-State Online

	Recruitment/Retention Data

(CAEP RA3.1)
	APAC annual report
	Identify shortage areas, openings, forecasts, and related information in the community, state, regional, or national
market for completers.
	Fall
Spring 
Summer
	CAEP Coordinator will distribute to program faculty at Annual Assessment Day and Diversity and Recruitment Committee for review

	Employment Data

(CAEP RA3.1, RA4.1)
	EPAC meetings and provided to EPP through APAC annual
report.
	Identify shortage areas, openings, forecasts, and related information in the community, state, regional, or national
market for completers.
	Fall 
	Employer survey 
Focus Group





SECTION III: EPP ASSESSMENTS AND DATA UTILIZATION

III.A. Assessments and Data

The CAEP Coordinator with assistance from the Advanced-level programs and Initial-level programs Assessment and Data Coordinators summarize data at the end of academic year and present the results to the Deans, Department Chairs, Program Directors, and applicable committees in the following fall semester. 
The EPP utilizes Assessment Days (during “Study Days” at the end of each semester) to review, analyze and summarize EPP-wide assessment data. These data decisions are reported annually via APAC and IPAC reports to the Head of the Unit, which are aligned to CAEP standards and allow us to use the same data for multiple purposes. Implementation of new assessments or revisions to current assessments are considered in this process.

III.B. EPP Operations

The A-State EPP reports to numerous internal and external entities to create a system of continuous transparency, accreditation and monitoring. This chart outlines the utilization of assessment data for EPP Operations. 

	Utilization of Assessment Data for Program Improvement in EPP Operations

	Assessment/Accreditation:
	Schedule and Responsibilities:
	Data Distribution:
	Data Utilization for Candidates:

	Higher Learning Commission (HLC)
	Four and Ten years
	HLC Commissions Board
	Performance and effectiveness


	Council for the Accreditation of Educator Preparation (CAEP)
	Seven years
	CAEP Accreditation Council
	Performance and alignment to National/State Standards


	Specialized Professional Associations (SPA)
	Three years prior to CAEP visit
	Specialized Professional Associations
	Performance on Key Assessments Alignment to National/State Standards


	Annual Program Assessment Report
	Annually
	Office of Accreditation and Assessment

	Performance strengths and weaknesses

	CAEP Annual Report
	Annually
	CAEP Accreditation Council
	EPP and program performance


	Title II (Higher Education Act)
	Annually
	US Department of Education
	Performance and completion rate


	University Supervisor (Faculty) Evaluation Report
	Collected from capstone interns at the end of each semester

	Shared with Dean, Department Chairs, and Faculty annually
	Strengths of Faculty and areas of need

	Promotion and Tenure
	Annually as needed for eligible faculty
	Reviewed by tenured Faculty, Department Chair, and Dean followed by PRT Committee, Provost, and Chancellor

Review Panel for EPP faculty outside of CoEBS

	Assurance of Faculty competency

	Internship Appeals Committee
	Continuously as needed
	PEP Director, Associate Dean, Associate Director of Field Placements, Academic Department Chair, EPP Faculty (2)

	Remediation and/or re-admission to program

	Student Academic Grievance Procedure
	Continuously as needed
	College Appeals Committee

	Fairness, consistency and avoidance of bias



III.C. Faculty Effectiveness

There are several measures included in the QAS that ensure faculty are reviewed to improve instruction, ensure they are involved in service, and participate in research activities.

	Utilization of Assessment Data for Faculty Effectiveness

	Assessment:
	Schedule and Responsibilities:
	Data Distribution:
	Data Utilization for Candidates:

	Course Evaluations
	· Each Semester or Term
	· Collected electronically from candidates. Shared with Dean, Department Chair, and faculty each semester/term.
	· Faculty reviews to improve instruction and courses. Assurance of faculty competency.

	Promotion and Tenure
	· Annually as needed
	· Collected by faculty and reviewed by tenured faculty and Department Chair followed by Dean, PRT Committee, Provost, President
	· 

	Merit Report
	· Annually
	· Submitted by Department Chair and reviewed by Dean
	· 



III.D. Program Effectiveness

There are numerous data collection and analysis opportunities in the QAS to gain perceptions and perspectives of all stakeholders to improve program revisions, changes and effectiveness. 

	Utilization of Assessment Data for Program Effectiveness

	Assessment:
	Schedule and Responsibilities:
	Data Distribution:
	Data Utilization for Candidates:

	EPP Intern Exit Survey (Initial)
	· Completion of Capstone Internship 
	· Completed by candidate
· Analyzed by IPAC
	· Candidates perception of preparation
· The need, if any, for programmatic changes
· As an indicator of program effectiveness

	ADE Novice Teacher Supervisor Survey (Initial)
	· Annually
	· Completed by first year teachers in Arkansas and submitted to ADE, analyzed by IPAC
	· Program review
· As an indicator of program effectiveness

	A-State EPPQR (Initial and Advanced)
	· Annually
	· IPAC and APAC
	· Program review

	EPP End of Year Statistical Summary Report (GPA, Entrance Exam Scores) (Initial and Advanced)
	· Annually (July)
	· PEP Office, Dean, and IPAC/APAC
	· Program review,
program needs;
The need, if any, for programmatic changes; 
· As an indicator of program effectiveness

	Peer Review of Assessment Reporting (Initial and Advanced)
	· Year before SPA due
	· Arkansas State Program Assessment Committee (PAC)
	· Course review, program review, program needs; 
· The need, if any, for programmatic changes; 
· As an indicator of program effectiveness

	PRAXIS Exams Pass Rates (Initial and Advanced)
	· Bi-Annually (September/October)
	· IPAC and APAC
	· Program review, program needs;
· The need, if any, for programmatic changes; 
· As an indicator of program effectiveness

	Completers Survey (Advanced)
	· 1 to 3 years post-graduation
	· Completed by Graduates and submitted to Advanced Programs Data Coordinator, analyzed by IPAC and APAC
	· Program review

	Employer Survey (Initial and Advanced)
	· 1 to 3 years post-graduation
	· Completed by Employers of graduates and submitted to Dean and analyzed by IPAC and APAC
	· Program review





APPENDICES

A. Glossary of Terms

Accountability
The requirement, when undertaking an activity, to expressly address the concerns, requirements or perspective of others (Council for Higher Education (CHEA), 2001).

Accreditation
Accreditation is the recognition that an institution maintains standards requisite for its graduates to gain admission to other reputable institutions of higher learning or to achieve credentials for professional practice. Accreditation aims to ensure that education provided by institutions of higher education meets acceptable levels of quality (United States Department of Education (DOE), 2018). Simply put, accreditation is quality assurance through external peer review (Council for the Accreditation of Educator Preparation (CAEP), 2025).

Actionable
Sufficiently detailed and relevant to directly indicate or clearly suggest a course of action. Information is actionable if it supplies the who, what, when, where, and why that allows one to determine how to change current practice(s) to achieve the intended goal (CAEP, 2025).

Aggregate
Aggregate data are data combined from several measurements, providing summary statistics (Florida Atlantic University (FAU), 2021).

Assessment (Student Learning Assessment)
Assessment is part of a four-step process of helping students learn. These four steps do not represent a one-and-done process but a continuous four-step cycle. The four-step teaching-learning-assessment process is:
1. Establish clear, observable expected goals for student learning
2. Ensure that students have sufficient opportunities to achieve those goals
3. Systemically gather, analyze, and interpret evidence of how well student learning meets those goals
4. Use the resulting information to understand and improve student learning (Suskie, 2018)

CAEP Advanced Program
Licensure, certification, or endorsement that signifies successful completion of preparation at the post-baccalaureate or graduate levels as specialized school professionals for employment in P-12 schools and districts. Advanced-level programs are designed to develop additional specialized professional skills for P-12 teachers who have already completed an initial licensure program, are currently licensed administrators, or are other certified (or similar state language) school professionals (CAEP, 2025).

CAEP Coordinator
An educator preparation provider (EPP) representative designated by the EPP as the primary recipient for CAEP related communications (CAEP, 2025).

CAEP Initial Program
Licensure, certification, or endorsement that signifies successful completion of preparation for P-12 educators through programs at the baccalaureate or post-baccalaureate levels. Initial licensure programs are designed to prepare candidates who have not yet earned a P-12 professional license (CAEP, 2025)


CAEP Standards
Normative statements about educator preparation providers (EPPs) and educator candidate practices, performances, and outcomes that are the basis for an accreditation review. Standards are written in broad terms with components that further explicate their meaning (CAEP, 2025).

Candidate
An individual engaged in an EPP’s preparation process for P-12 professional education licensure/certification (CAEP, 2025)
 
Clinical (Field) Experiences
Guided, hands-on, practical activities designed to allow for practicing and demonstrating the application of professional knowledge and theory in field-based settings. These include, but are not limited to, culminating clinical practices such as student-teaching or internship (CAEP, 2025).

Completer
A candidate who successfully satisfied all program requirements of a preparation program at least six months previously and who is employed in a position for which they were prepared for state licensure (CAEP, 2025). 

Content
The central concepts, tools of inquiry, and structures of a discipline (FAU, 2021).

Content Validity
Content Validity includes gathering evidence to demonstrate that the assessment content fairly and adequately represents a defined domain of knowledge or performance (Glenville State University (GSU), 2025)

Continuous Improvement
A process of gathering information about all aspects of preparation activities and experiences; analyzing that information for patterns, trends, and making comparisons; identifying successful instructional or organizational strategies; adjusting instruments or activities; and repeating the cycle (CAEP, 2025)

Council for the Accreditation of Educator Providers (CAEP)
A nonprofit and nongovernmental agency that accredits educator preparation providers (EPPs). CAEP was created with the October 2010 adoption of a motion to consolidate the National Council for Accreditation of Teacher Education (NCATE) and the Teacher Education Accreditation Council (TEAC) by the boards of the two organizations. CAEP became operational on July 1, 2013 (CAEP, 2025)

Data
Information that may include individual facts, statistics, or items of information. For CAEP purposes, data include results of assessment or information from statistical or numerical descriptions of phenomena, status, achievement, or trends (CAEP, 2025).

Data Quality
Specific to CAEP, data quality is defined as the degree to which data is relevant, verifiable, representative, cumulative, and actionable and that interpretations of data are valid and consistent (CAEP, 2020).

Disaggregate
A process of breaking down collected measures according to categories of the whole or by areas of licensure to reveal patterns, trends, and allow for comparisons to inform continuous improvements. Data such as retention and graduation rates are commonly disaggregated by year and according to demographic characteristics such as race/ethnicity, and gender. (Adapted from the Western Association of Schools and Colleges glossary).
Educator Preparation Provider (EPP)
A-State unit that is primarily responsible for coordinating all programs for the initial and advanced preparation of educators and other professional school personnel. EPPs may include non-profit organizations, public or private institutions of higher education, a school district, a corporation, or a governmental agency (CAEP, 2025). Educator Preparation Providers (EPP) determine what candidates will need to do to meet program and graduation requirements (Arkansas Division of Elementary and Secondary Education (DESE), 2020).

Experienced Mentor Teacher (EMT)
Highly qualified K-12 classroom teacher who has met the required standards and will support and coach a resident in their classroom for a year-long residency experience. 

Faculty
The personnel, including both employees and partners of the educator preparation provider (EPP) who assess, support, and develop a candidate’s knowledge, skills, and/or professional dispositions within the scope of the educator preparation program. Note that this includes academic as well as clinical faculty, and EPP based educators as well as P-12 partner educators. EPPs may include personnel referred to as coaches, mentors, or development team members (CAEP, 2025).

The faculty of A-State includes all persons holding the rank of instructor or above and all professional librarians. The faculty is the intellectual core of the university.  They deliver instruction, carry out research/scholarship/creative activity, perform service for their respective professions and community, and participate in the management of the university through shared governance.  In the areas of intellectual development, research, and instruction, the interest of the faculty is primary.  Each member of the faculty has the duty to deliver instruction and maintain a learning environment consistent with the highest standards of the profession.

The faculty has a responsibility to set degree requirements, assess when they are met, and establish and maintain curricula that meet professional standards and fulfill the educational goals of the university. 

An important responsibility of each faculty member is to engage in teaching, research/ scholarship/creative activity, and service and to further professional development that are in the best interest of the students and community at large.  Continuing professional development is highly regarded and is supported by the university.

The faculty also has important roles in the interactions with communities that it serves.  When they engage in non-university activities, faculty members are expected to make clear that they act as individuals and not as representing the university (Arkansas State University Faculty Handbook, 2023).

Field Experience
Field experiences are an integral part of the teacher education preparation program. All field experiences are designed to enable candidates to acquire the knowledge, skills, and professional dispositions to teach a varied population of K-12 students in today’s elementary and secondary schools. Candidates have at least three well-sequenced clinical field experiences consisting of an early field experience during the sophomore year, a mid-level during the junior or first semester senior year, and a capstone experience during the senior year (Adapted from the Arkansas State University Teacher Education Handbook, 2023).

Formative Assessment
Formative assessment refers to tools that identify misconceptions, struggles, and learning gaps along the way and assess how to close those gaps. It includes effective tools for helping to shape learning, and can even bolster students’ abilities to take ownership of their learning when they understand that the goal is to improve learning, not apply final marks (Trumbull and Lash, 2013). It can include students assessing themselves, peers, or even the instructor, through writing, quizzes, conversation, and more. In short, formative assessment occurs throughout a class or course, and seeks to improve student achievement of learning objectives through approaches that can support specific student needs (Theal and Franklin, 2010, p. 151).
 
Higher Learning Commission (HLC)
An institutional accreditor recognized by the U.S. Department of Education. The Higher Learning Commission (HLC) accredits degree-granting institutions of higher education in the United States (HLC, 2025).

INTASC
In 2013, through its Interstate Teacher Assessment and Support Consortium (InTASC), Council of Chief State School Officers (CCSSO) developed this set of combined resources that both define and support ongoing teacher effectiveness to ensure students reach college- and career-ready standards (CCSSO, 2025).

Inter-rater Reliability
Inter-rater reliability is a measure of consistency used to assess the degree to which different judges (or raters) agree in their evaluation (or scoring) decisions of the same phenomenon. Inter-rater reliability is high when reviewers demonstrate that they consistently reach the same or very similar decisions. A formal training and calibration procedure is usually needed to achieve this result, and the calibration involves calculating reliability coefficients (CAEP, 2025).

Instrument
Assessment tools aid in assessing and evaluating student learning and can provide different options to assess students beyond the traditional exam. Several tools are available including grading rubrics, assignments, plagiarism detection, self-assessment, and peer assessment, surveys, and classroom polling (Adapted from the Cornell University Center for Teaching Innovation, 2025). 

Key Assessment
Terminology used by the EPP to identify assessments used by faculty to evaluate candidates and provide them with feedback on their performance. Key assessments are used to examine candidates consistently at various but intentional points from admission through exit of a program (Nicholls State University (NSU), 2024).

Level I Introductory Field Experience
Level I field experiences are integrated in TE 2003, Introduction to Education (K-6, 4-8, and specific K-12 special education and Spanish) and SCED 2513, Introduction to Secondary Teaching (7-12 and K-12). Candidates will be assigned to an area elementary or secondary school for the equivalent of 30 clock-hours of observation and related experiences. The experiences and specific assignments will be supervised by the instructor of the introductory class. The observations are a required component of the class. If observations are not documented as complete, candidates will receive an “I” (incomplete) or a grade of F. 

Licensure (Certification) 
Arkansas State University offers programs that lead to licensure in a variety of grade levels and subject areas. Regulations governing the licensure of teachers in Arkansas are issued by the Arkansas Board of Education. Licensure rules and regulations are always subject to change due to current legislative or state departmental actions (Adapted from the University of Arkansas (UARK), 2025).

Measures
The variety of observation and assessment tools and methods that are collected as part of a research effort (CAEP, 2025).
 

Mission
An important goal or purpose accompanied by strong conviction that underlies the work of an educator preparation provider (CAEP, 2025).

Peer Review
University-level program assessment includes a two-year peer review process where all programs are evaluated by the Program Assessment Committee using the Program Assessment Review (PAR) Rubric on a two-year cycle in either odd or even academic years. Programs should use the PAR rubric as a guide for assessment standards, and the assessment cycle for assessment due dates (some exceptions are made for education programs in reporting standardized testing information) (Arkansas State University Office of Accreditation and Assessment, 2025).

Professional Development
Professional development provides comprehensive, sustained, and intensive learning opportunities to expand the professional knowledge base available to teachers and to engage them in an ongoing process of critically examining their teaching practices to find new and more effective ways to improve student learning. Professional development needs to address both an individual teacher’s goals for professional growth and the larger organizational learning priorities for school improvement (Interstate Teacher Assessment and Support Consortium (InTASC), 2013).

Professional Dispositions
Professional dispositions are the principles or standards that underpin a teacher’s success in the classroom. They are the values, commitments, and professional ethics that govern how a teacher acts with students, families, colleagues, and communities (Washington State University, 2025). 

Professional Education Programs (PEP)
The Professional Education Programs (PEP) Office is responsible for the coordination of the field experience. The unit is also designed to assist students from the time of admission to Teacher Education programs to completion of teacher licensure. The monitoring and/or coordination of admission into the teacher education program, field experiences, licensure (both at the initial and advanced programs level), and partnerships are major responsibilities of this office.

Professional Knowledge
A core part of content knowledge for teaching that includes: core activities of teaching, such as figuring out what students know; choosing and managing representations of ideas; appraising, selecting and modifying textbooks…deciding among alternative courses of action and analyzing the subject matter knowledge and insight entailed in these activities (Adapted from FAU, 2024).

Professional Skills
An educator’s abilities or expertise to impart the specialized knowledge/content of their subject area(s) (FAU, 2024).

Proficiencies
Demonstrated abilities to perform some part of what is described by standards (CAEP, 2025).

Program
A planned sequence of academic courses and experiences leading to a degree, a recommendation for a state license, or some other credential that entitles the holder to perform professional education services in a P-12 setting. Educator preparation providers (EPPs) may offer a number of program options (for example, elementary education, special education, secondary education in specific subject areas, etc.). (CAEP, 2025).

Program Learning Outcomes
A statement in specific and measurable terms of what a student will know or be able to do as the result of having successfully completed a program (University of North Dakota, 2025).

Proprietary Assessments
A descriptor for assessments used as a source of evidence for CAEP standards that are created and/or administered by states, research organizations, or commercial test organizations. Typically, information about the design of the assessments, and their validation, scoring, and other attributes, is available from sponsors online or in response to requests from EPPs or states. CAEP distinguishes proprietary assessments from EPP-created assessments in which the EPP takes responsibility for design, administration, and validation (CAEP, 2025).

Quality Assurance System
Mechanisms (i.e., structures, policies, procedures, and resources) that an educator preparation provider (EPP) has established to promote, monitor, evaluate, and enhance operational effectiveness and the quality of the educator preparation provider’s candidates, educators, curriculum, and other program requirements (CAEP, 2025).

Relevant
A principle of evidence quality that implies validity and provides a clear explanation of what any information put forward aligns with standard components. This principle also implies there is a clear and explicable link between what a particular measure is established to gauge and the substantive content of the Standard under which it is listed (CAEP, 2025).

Reliability
The degree to which test scores for a group of test takers are consistent for repeated evaluations of a measurement procedure. A measure is said to have a high reliability if it produces consistent results under consistent conditions, and for multiple evaluators (CAEP, 2025).

Representative
The extent to which a measure or result is typical of an underlying situation or condition, rather than just an isolated case. For example, when statistics are presented based on a sample, evidence of the extent to which the sample is representative of the overall population ought to be provided. If the evidence presented is qualitative, selection of a sample population should demonstrate the typicality of the chosen examples. In both sampling and reporting, care must be taken to ensure that what is claimed is typical. In all cases, EPPs should describe in what ways the actual data represent the full population under investigation and in what ways they do not, such that respondents supplying the data correspond with the total population (CAEP, 2025).

Residents
Teacher candidates in the residency model who are working towards completing a one-year internship during their final year in the education program at A-State.

Residency I
Residents are engaged in authentic field-based experiences for 50% of their semester credit load. The remainder of the semester is designated for participation in professional studies using effective instructional delivery methods (Arkansas State University Residency Handbook, 2025).

Residency II
A culminating experience that generally takes place in a candidate’s final year of study and requires review, synthesis, and request for evaluation of what has been learned over the course of the candidate’s preparation program. The result may be a product (e.g., original research) or a performance (e.g., a teaching sequence). The capstone can provide evidence for assessment of a range of outcomes, (e.g., proficiencies) (adapted from the Western Association of Schools and Colleges glossary).

Residency II provides candidates culminating opportunities on which to transition into the profession as competent and caring educators. residents are engaged in authentic experiences that will include co-teaching models, evidence-based learning, and reflective practice (Arkansas State University Residency Handbook, 2025).

Residency Coordinator
Responsible for all administrative duties needed to run the residency program for the EPP.

Rigor
In education, refers both to a challenging curriculum and to the consistency or stringency with which high standard for learning and performance are upheld (adapted from the Western Association of Schools and Colleges glossary).

Specialized Program Associations (SPA) Recognition
The process entails alignment of licensure area program information with national standards developed by professional associations that have entered into a partnership with CAEP through a service agreement. The review of individual programs within EPPs leads to National Recognition of programs upon meeting the SPA Standards. The goal is for EPPs to ensure that candidates enrolled in a program undergoing review can apply content and pedagogical knowledge as reflected in outcomes assessments in response to SPA Standards. CAEP Accreditation and SPA National Recognition are separate designations achieved by EPPs through two independent processes; however, decision reports from program-level review through a SPA may be used as partial evidence for CAEP Standard 1 (Initial Licensure) and/or Standard A.1 (Advanced Level) (CAEP, 2025).

Stakeholders
Partners, organizations, businesses, community groups, agencies, schools, districts, and/or EPPs interested in candidate preparation or education (CAEP, 2025).

Standards (also known as Outcomes/Goals/Components)
Normative statements about educator preparation providers (EPPs) and educator candidate practices, performances, and outcomes that are the basis for an accreditation review. Standards are written in broad terms with components that further explicate their meaning (CAEP, 2025).

Summative Assessment
Summative Assessments evaluate student learning, knowledge, proficiency, or success at the conclusion of an instructional period, like a unit, course, or program. Summative assessments are almost always formally graded and often heavily weighted (though they do not need to be). Summative assessment can be used to great effect in conjunction and alignment with formative assessment, and instructors can consider a variety of ways to combine these approaches (Yale University Poorvu Center for Teaching and Learning, 2025).

Survey
A study in which a group of participants is selected from a population and data about or opinions from those participants are collected, measured, and analyzed. Information typically is gathered by interview or self-report questionnaire, and the results thus obtained may then be extrapolated to the whole population (American Psychological Association, 2018).

University Supervisor
A University Supervisor is an experienced educator/faculty member from A-State who provides guidance, support, and evaluation to residents during their clinical internship.

Validity
The extent to which a set of operations, test, or other assessment measures what it is intended to measure. Validity is not a property of a data set but refers to the appropriateness of instruments and inferences from test scores or other forms of assessment and the credibility of the interpretations that are made concerning the findings of a measurement effort (CAEP, 2025).

Value Added Measure (VAM)
A growth model describes the change in student achievement over a period of time (DESE, 2020). 

For CAEP purposes, assessments that provide evidence of P-12 students’ intended educational outcomes as measured by standardized tests and other assessments. For CAEP purposes, VAM should demonstrate the change over time of intended educational outcomes that is attributable to teacher preparation programs (CAEP, 2025). 
 
Verifiable
The degree to which a measure or result is able to be independently confirmed or substantiated. This is partly a matter of whether the process of creating the current value of the measure is replicable, and if repeating the process would yield a similar result. This principle implies reliability and requires transparency through full documentation to enable any third party to independently corroborate what was found (CAEP, 2025).


APPENDICES

B. Acronyms and Abbreviations

Below are frequently used acronyms and abbreviations within the A-State QAS:

	Acronym or Abbreviation:
	Definition:

	AFI
	Area for Improvement

	APAC
	Advanced Program Assessment Committee

	ATS
	Arkansas Teaching Standards

	COPE
	Council on Professional Education

	DESE
	(State of Arkansas) Division of Elementary and Secondary Education

	EDA
	Educator Disposition Assessment

	EDLDA
	Educational Leadership Disposition Assessment

	edTPA
	Education Teacher Performance Assessment

	EPAC
	Educator Preparation Assessment Council

	FFR
	Formative Feedback Review (CAEP)

	IPAC
	Initial Program Assessment Committee

	PLC
	Professional Learning Community

	PSEL
	Professional Standards for Educational Leaders

	QASH
	Quality Assurance System Handbook. This outlines EPP processes.

	SSR
	Self-Study Report (CAEP)

	TESS
	Teacher Excellence and Support System



   B.1 Specialized Accreditation Abbreviations

EPP programs align to applicable Specialized Professional Associations (SPAs) for each content area and submit to that SPA. Some programs opt to seek specialized program-level accreditation through the CAEP Evidence Review of Standard One process. Additionally, some programs seek specialized accreditation through the program/department content accreditor. Below are a list of current SPAs within the A-State EPP.

	Acronym or Abbreviation:
	Definition:

	AMLE
	Association for Middle Level Education

	CEC
	Council for Exceptional Child

	NAGC
	National Association Gifted Creative Education Professionals

	NASAD
	National Association of Schools of Art and Design

	NASM
	National Association of Schools of Music

	NCSS
	National Council for the Social Studies

	NCTE
	National Council of Teachers of English

	NCTM
	National Council of Teachers of Mathematics

	NELP
	National Educational Leadership Preparation




APPENDICES

C. Initial-Level Key Assessments by Program

	Initial-Level Key Assessments by Program

	Assessment:
	Name of Assessment:
	Type of Assessment:
	When the Assessment is Administered:

	Agriculture (7-12) – BSA

	Assessment 1: Licensure Assessment
	Praxis II content exams
	State licensure exam
	Prior to Capstone Internship

	Assessment 2: Content Knowledge in Agricultural Education
	Praxis II content exams
	State licensure exam
	Prior to Capstone Residency

	Assessment 3: Candidate's ability to plan
	Effective Lesson Design: Task 1 Internship (edTPA rubrics 1-5)
	Performance-based assessment
	Capstone Residency

	Assessment 4: Student Teaching
	TESS Summative Evaluation of Teaching Performance for Teacher Candidates
	Observational assessment
	Capstone Residency

	Assessment 5: Candidate effect on student learning
	Task 3 Internship (edTPA rubrics 11-15)
	Performance-based assessment
	Capstone Residency

	Assessment 6: Additional assessment
	Instruction and Learning Environment
Task 2 Internship (edTPA
Rubrics 6-10)
	Performance-based assessment
	Capstone Residency

	Assessment 7: Additional assessment
	School and Family Engagement Internship Tasks 5 and 6
	Performance-based assessment
	Capstone Residency

	Art (K-12) – BFA 

	INCOMPLETE
	
	
	

	Elementary Education (K-6) – BSE 

	Assessment 1:
Licensure Assessment or other content-based assessment
	Praxis II content exams
	State licensure exam
	At any time during the four semesters of the program

	Assessment 2:
Content Knowledge in Elementary Education
	Pearson Foundations of Reading Assessment
	Criterion-referenced exam
	Capstone Internship

	Assessment 3: Candidate's ability to plan
	Effective Lesson Design: Task 1 Internship
(edTPA rubrics 1-5)
	Performance-based assessment
	Capstone Internship

	Assessment 4: Student Teaching
	Summative Evaluation of Teaching Performance for Teacher Candidates
	Observational assessment
	Capstone Internship

	Assessment 5:
Candidate effect on student learning
	Task 3 Internship (edTPA rubrics 11-15)
	Performance-based assessment
	Capstone Internship

	Assessment 6: Additional assessment
	Instruction and Learning Environment
Task 2 Internship (edTPA Rubrics 6-10)
	Performance-based assessment
	Capstone Internship

	Assessment 7: Additional assessment
	School and Family Engagement Internship
Tasks 5 and 6
	Performance-based assessment
	Capstone Internship

	English (7-12) – BSE

	Assessment 1: Licensure assessment
	Praxis II content exams
	State licensure exam
	Must be taken before graduation

	Assessment 2: Content knowledge in English
	Assessment of Content Knowledge –English Course
Sequence
	Cumulative grade point
	At the end of each semester

	Assessment 3:
Candidate's ability to plan instruction
	Three-Week Unit
	Project-based assessment
	Completed during the course EDEN 4553

	Assessment 4: Student teaching or internship
	Summative Evaluation of Teaching Performance for
Teacher Candidates
	Observational assessment
	Summative after the Capstone internship

	Assessment 5:
Candidate effect on student learning
	Teacher Research Project
	Project-based assessment
	Preliminary work during the
course TIEN 4826; completed during Capstone internship

	Assessment 6:
Additional assessment that addresses NCTE standards
	Identity Literature Lessons
	Project-based assessment
	Completed during the course ENG 3583

	Assessment 7: Additional assessment that addresses NCTE standards
	Teacher Candidate Internship Portfolio
	Portfolio
	Completed during Capstone internship

	Assessment 8: Additional assessment that addresses NCTE standards
	Writing Unit
	Project-based assessment
	Completed during the course ENG 4043

	General Education (ELED, MLED, BUS, Art) – MAT

	Assessment 1:
Licensure Assessment or other content- based assessment
	Praxis II content exams
	State licensure exam
	Required for Program Admission

	Assessment 2: Content Knowledge in Elementary Education
	Pearson Foundations of Reading Assessment (Elementary Education only)
	Criterion-referenced exam
	Capstone Internship

	Assessment 3: Candidate's ability to plan
	Effective Lesson Design: Task 1 Internship
(edTPA rubrics 1-5)
	Performance-based assessment
	Capstone Internship

	Assessment 4: Student Teaching
	TESS Summative Evaluation of Teaching Performance for
Teacher Candidates
	Observational assessment
	Capstone Internship

	Assessment 5:
Candidate effect on student learning
	Task 3 Internship (edTPA rubrics 11-15)
	Performance-based assessment
	Capstone Internship

	Assessment 6: Additional assessment
	Instruction and Learning Environment
Task 2 Internship (edTPA Rubrics
6-10)
	Performance-based assessment
	Capstone Internship

	Assessment 7: Additional assessment
	School and Family Engagement Internship Tasks 5 and 6
	Performance-based assessment
	Capstone Internship

	Mathematics (7-12) – BSE

	Assessment 1: Licensure assessment
	Praxis II content exams
	State licensure exam
	During Internship semester or the semester prior to internship

	Assessment 2: Content Knowledge in
Secondary Mathematics
	Assessment of Content Knowledge –Mathematics
Course Sequence
	Cumulative grade point
	Ongoing throughout the program

	Assessment 3: Candidate Ability to Plan
Instruction
	Unit of Instruction
	Project-based assessment
	Assessed during the Methods and Materials for Teaching Secondary Mathematics (prior
to internship)

	Assessment 4: Student Teaching
	Formative Evaluation of
Teaching Performance for Teacher Candidates
	Observational assessment
	Completed during Capstone internship

	Assessment 5:
Candidate effect of student learning
	Proof of Teacher Effectiveness Assessment
	Research-based assessment
	Conclusion of Capstone Internship

	Assessment 6:
Additional assessment that addresses NCTM standards
	Teacher Candidate Internship Portfolio
	Performance-based assessment
	Conclusion of Capstone Internship

	Assessment 7: Additional assessment that addresses NCTM standards
	Technology Portfolio
	Project-based assessment
	Assessed during Mathematics for Secondary Teachers course

	Assessment 8:
Additional assessment that addresses NCTM standards
	edTPA
	Performance-based assessment
	Conclusion of Capstone Internship

	Middle-Level Education (4-8) – BSE 

	Assessment 1: Licensure Assessment
	Praxis Principles of Learning and Teaching
	Norm-referenced exam
	During last two semesters

	Assessment 2: Content Knowledge
	Praxis II content exams
	State licensure exam
	During last two semesters

	Assessment 3: Candidate's ability to plan
	Effective Lesson Design: Task 1 Internship
(edTPA rubrics 1-5)
	Performance-based assessment
	During Internship 1

	Assessment 4: Student Teaching
	Summative Evaluation of Teaching Performance for Teacher Intern
	Observational assessment
	Capstone Internship

	Assessment 5:
Candidate effect on student learning
	Task 7 during Internship
	Performance-based assessment
	Capstone Internship

	Assessment 6: Additional assessment
	Middle School Philosophy Environment
	Performance-based assessment
	Third Semester of Program

	Assessment 7: Additional assessment
	Tasks 1, 2, and 3 of Internship Portfolio (edTPA Rubrics 1- 15)
	Performance-based assessment
	Capstone Internship

	Physical Education (K-12) – BSE

	Assessment 1:
Licensure Assessment or other content-based assessment
	Praxis II content exams
	State licensure exam
	Teacher Candidates must pass the PRAXIS II exam to enroll in TIPE 4826 Teaching
Internship

	Assessment 2: Content Knowledge in PE
	Skill and Fitness Based Competence
	Cumulative grade point
	PE 3822 Rhythmical Activities, PE 3832 TPT Fitness Concepts, PE 3842 TPT Leisure Sports, PE 3862 TPT Racquet Sports, and PE 3892 TPT Team Sports

	Assessment 3: Candidate's ability to plan
	Planning and Implementation Project
	Project-based assessment
	Senior pedagogical course, EDPE 4853 Methods and Materials for Teaching Physical Education in
Secondary School.

	Assessment 4: Student Teaching
	Summative Evaluation of
Teaching Performance for Teacher Candidates
	Observational assessment
	During Capstone internship

	Assessment 5:
Candidate effect on student learning
	Impact on Student Learning: Candidate Assessment Project
(CAP)
	Performance based assessment
	During Capstone internship

	Assessment 6:
Additional assessment
	PETE Screening
	Performance based assessment
	After 30 credit hours

	Assessment 7: Additional assessment
	Movement Analysis Project (MAP)
	Performance based assessment
	Senior pedagogical course, PE 4663 Motor Skill Development

	Social Studies (K-12) – BSE

	Assessment 1:
Licensure Assessment or other content-based assessment
	Praxis II content exams
	State licensure exam
	Prior to graduation

	Assessment 2: Content Knowledge in Social
Studies
	Assessment of Content
Knowledge –Social Studies Course Sequence
	Cumulative grade point
	End of semester prior to Capstone internship

	Assessment 3: Candidate's ability to plan
	Unit of Study in Social Studies
	Project-based assessment
	During Methods Course

	Assessment 4: Student Teaching
	Summative Evaluation of Teaching Performance for
Teacher Candidates
	Observational assessment
	During Capstone Internship

	Assessment 5:
Candidate effect on student learning
	Pre- and Post-assessment data analysis
	Performance-based assessment
	During Capstone internship

	Assessment 6: Additional assessment
	Taking Informed Action Research Project
	Performance-based assessment
	During Methods course and Capstone internship semesters combined

	Special Education (K-12) – BSE 

	Assessment 1:
Licensure Assessment or other content-based assessment
	Praxis II content exams
	State licensure exam
	Prior to Internship

	Assessment 2: Content Knowledge in Special
Education
	Characteristics Case Study
	Project-based assessment
	ELSE 4183 Characteristics of Exceptional Learners

	Assessment 3: Candidate's ability to plan
	Differentiated Lesson Plan
	Performance-based assessment
	ELSE 4212 Elementary Practicum in Special Education
ELSE 4242 Secondary Practicum in Special Education

	Assessment 4: Student Teaching
	Summative Evaluation of Teaching Performance for Teacher Candidates
	Observational assessment
	ELSE 4216 Special Education Teacher Internship-Elementary ELSE 4226 Special Education
Teacher Internship-Secondary

	Assessment 5:
Candidate effect on student learning
	Tier 3 Behavior Project
	Project-based assessment
	ELSE4163 Introduction to Characteristics of Students with Emotional Behavior
Disorders

	Assessment 6: Additional assessment
	IEP Report
	Project-based assessment
	ELSE 4143 Curriculum Planning

	Assessment 7:
Additional assessment
	Professional Development
Project
	Project-based assessment
	ELSE 4203 Family and
Community Systems

	Assessment 8: Additional assessment
	Teacher Work Sample
	Performance-based assessment
	ELSE 4133 Behavioral, Academic, and Social Intervention in the Exceptional
Classroom

	Special Education (K-12) – MAT

	Assessment 1:
Licensure Assessment or other content-based assessment
	Praxis II content exams
	State licensure exam
	Prior to Special Education Capstone Internship

	Assessment 2: Content Knowledge in Special
Education
	IEP Project
	Performance-based Project with Rubric
	ELSE 6053 Adv Methods of Teaching Students w/Mild/Moderate Disabilities

	Assessment 3: Candidate ability to plan
	edTPA
Task 1, Task 2, Task 3
Rubrics 1-15
20% Representative Sample Submitted to Pearson with
Overall Score of 37
	Criterion Reference Exam
	ELSE 6196
CAPSTONE Internship

	Assessment 4:
Candidate effect on student learning
	Positive Behavior
Interventions and Supports Project
	Project-based assessment with rubric
	ELSE 6163 Positive Behavior Intervention and Supports

	Assessment 5: Additional assessment
	Special Education Paraprofessional
Training Project
	Performance Based Assessment with Rubric
	ELSE 6196
CAPSTONE Internship

	Assessment 6:
Additional assessment
	Assessment Case Study
	Project-based assessment with
rubric
	ELSE 5043 Educational
Diagnosis and Assessment

	Assessment 7: Additional assessment
	Collaboration Meeting Project
	Project-based assessment with rubric
	ELSE 6196 Special Education Internship






APPENDICES

D. Advanced-Level Key Assessments by Program

	Advanced-Level Key Assessments by Program

	Assessment:
	Name of Assessment:
	Type of Assessment:
	When the Assessment is Administered:

	Curriculum & Instruction – MSE

	Assessment 1: Licensure Assessment or other content- based assessment
	Praxis II content exams - School Building Level Assessment 6990 (SLLA)
	State licensure exam
	Exam administered prior to licensure

	Assessment 2: Assessment of content knowledge that address NELP standards
	NELP Content Assessment
	Project based assessment with Rubric
	ELCI 6493 Supervised Internship for Curriculum Administrators

	Assessment 3: Assessment of candidate’s ability to plan instruction
	Clinical Supervision Model
	Project based assessment with Rubric
	ELCI 6083
Supervision and Evaluation
 of Teaching

	Assessment 4: Assessment of leadership and management
	Site Supervision Report (Site Mentor’s Evaluation)
	Observations
	ELCI 6493
Supervised Internship
for Curriculum Administrators

	Assessment 5: Assessment of
candidate’s effect on student learning
	Action Research to Enhance Teaching and Learning
	Performance Based Assessment with Rubric
	ELCI 6533
Theories of Instruction

	Assessment 6: Additional assessment that addresses NELP standards
	Key Communicators
	Project based assessment with Rubric
	ELAD 6003
School Community Relations

	Assessment 7: Additional assessment that addresses NELP standards
	Strategic Communications Plan
	Project based assessment with Rubric
	ELAD 6033
Administration and Supervision of Special
Education

	Educational Leadership – MSE

	Assessment 1: Licensure Assessment or other content- based assessment
	Praxis II content exams - School Building Level Assessment 6990 (SLLA)
	State licensure exam
	Exam administered prior to licensure

	Assessment 2: Assessment of content knowledge that address NELP standards
	NELP Content Assessment
	Project based assessment with Rubric
	ELAD 6593 Supervised Internship for Building Level Principal

	Assessment 3: Assessment of candidate ability to plan instruction
	Clinical Supervision Model
	Project based assessment with Rubric
	ELCI 6083/7083 Supervision and Evaluation of Teaching

	Assessment 4: Assessment of student
teaching
	Site Supervision Report (Site Mentor Evaluation)
	Observational assessment
	ELAD 6593 Supervised Internship for Administrators

	Assessment 5: Assessment of candidate effect on student
learning
	Leading through Action Research Project
	Performance based assessment
	ELAD 6583/7583 Leading School Improvement

	Assessment 6: Additional assessment that addresses NELP
standards
	Key Communicators
	Project based assessment with Rubric
	ELAD 6003/7003 School Community Relations

	Assessment 7: Additional assessment that addresses NELP
standards
	Strategic Communications Plan
	Project based assessment with Rubric
	ELAD 6033 Administration and Supervision of Special Programs

	Educational Leadership - EdS

	Assessment 1: Licensure assessment
	School Building level Assessment 6991 (SSA)
	State licensure exam
	Exam administered prior to licensure.

	Assessment 2: 
Assessment of content knowledge
	NELP Content Assessment
	Project based assessment with Rubric
	ELAD 6593/7493 Supervised 
Internship 

	Assessment 3: 
Assessment of candidate ability to plan instruction
	District Improvement Plan
	Project based assessment with Rubric
	ELCI 7523 Curriculum Theory and Practice

	Assessment 4: 
Assessment of student teaching
	Site Supervision Report (Site Mentor Evaluation)
	Observational assessment
	ELAD 6593/7493 Supervised 
Internship 

	Assessment 5: 
Assessment of candidate effect on student learning
	District Intervention Representativeness Model Project
	Project based assessment with Rubric
	ELAD 7073 Schooling in a Pluralistic Society

	Assessment 6: 
Additional assessment that addresses NELP standards
	Finance Assignment
	Project based assessment with Rubric
	ELAD 7103 School District Administration

	Assessment 7: 
Additional assessment that addresses NELP standards
	Strategic 
Communications Plan
	Project based assessment with Rubric
	ELAD 6033 Administration and Supervision of Special Programs

	Gifted & Talented Education

	Assessment 1: Licensure assessment
	Praxis II 5358 content exam
	State licensure exam
	Prior to ELSE 6833 Practicum

	Assessment 2: 
Assessment of content knowledge in Special Education

	Individualized Differentiated Plan
	Project based assessment with Rubric
	ELSE 6033 Affective Programming in the Classroom

	Assessment 3: 
Assessment of candidate ability to plan instruction
	Instructional Plan
	Project based assessment with Rubric
	ELSE 5913 Characteristics and Curriculum

	Assessment 4: 
Assessment of student teaching
	Teaching Observation Rating Scale (TORS)
	Observational Assessment
	ELSE 6833 Practicum

	Assessment 5: 
Assessment of candidate effect on student learning
	Action Research Project
	Project based assessment with Rubric
	ELSE 6433 Creativity

	Assessment 6: Additional assessment that addresses CEC standards
	Case Study for Project
	Project based assessment with Rubric
	ELSE 5723 Assessment for Programming in the Classroom 

	Assessment 7: Additional assessment that addresses CEC standards
	Collaboration Project
	Project based assessment with Rubric
	ELSE 6033 Affective Programming in the Classroom

	Assessment 8: Additional assessment that addresses CEC standards
	Underrepresented Populations
	Project based assessment with Rubric
	ELSE 6833 Practicum

	Special Education K-12 – MSE

	Assessment 1: Licensure assessment or other content assessment (not required)
	Praxis II Exam
5355 Special Education: Foundational Knowledge
	Licensure exam
	Prior to Clinical Laboratory Experience (ELSE 6193)

	Assessment 2: 
Assessment of content knowledge in Special Education
	IEP Project
	Performance based assessment with rubric
	ELSE 6073 Advanced Methods of Teaching Students with Significant Disabilities

	Assessment 3: 
Assessment of candidate ability to plan instruction
	Content Specific Lesson Plan
	Project based assessment with rubric
	ELSE 6043 Strategies for Teaching Exceptional Learners in the Content Areas

	Assessment 4: 
Assessment of student teaching
	Teaching Internship Evaluation Summative Module
	Evaluation Instrument
	ELSE 6193 Special Education Lab Experience

	Assessment 5: 
Assessment of candidate effect on student learning
	Functional Behavior Assessment (FBA)/Behavior Intervention Plan (BIP)
	Performance based assessment with rubric
	ELSE 6163 Positive Behavior Interventions and Support

	Assessment 6: Additional assessment that addresses CEC standards
	Special Education Law Staff Development Module
	Project based assessment with rubric
	ELAD 6423 Ethical & Legal Issues in Special Education

	Assessment 7: Additional assessment that addresses CEC standards
	Assessment Case Study
	Assessment Case Study with rubric
	ELSE 5043 Assessment and Instruction of Exceptional Learners

	Assessment 8: Additional assessment that addresses CEC standards (optional)
	Collaboration Service Project
	Project based assessment with rubric
	ELSE 5083 Collaboration for Special Education Service Delivery

	School Counseling - MSE

	Assessment 1: Licensure assessment
	Praxis II 5422 Exam

	State Licensure Exam
	Taken prior to COUN 6233 School Counseling Internship II

	Assessment 2: Assessment of
content knowledge
	Student GPA
	Cumulative grade point
	Each Semester Cumulative
upon Graduation

	Assessment 3: Assessment of
candidate ability to plan instruction
	Field Supervisor Ratings and 
Faculty Supervisor Ratings
	Observational assessment (Site Mentor)
Self-Report Assessment
(Faculty)
	COUN 6213 Counseling Practicum and
COUN 6223 School Counseling Internship I and COUN 6233 School Counseling Internship II

	Assessment 4: Assessment of
student teaching
	Field Supervisor Ratings and 
Faculty Supervisor Ratings 
	Observational assessment (Site Mentor)
Self-Report Assessment
(Faculty)
	COUN 6213 Counseling Practicum and
COUN 6223 School Counseling Internship I and COUN 6233 School Counseling Internship II

	Assessment 5: Assessment of
candidate effect on student learning
	Cross Grade Level
Assignment
	Project Based Assessment
	COUN 6223 School Counseling Internship I and COUN 6233 School Counseling Internship II

	Assessment 6: Additional
assessment that addresses standards
	Praxis II 5422 Exam

	State Licensure Exam
	Taken prior to COUN 6233 School Counseling Internship II (graduation requirement)

	Assessment 7: Additional
assessment that addresses standards
	Comprehensive Exam
	Summative assessment
	COUN 6233 School Counseling Internship II

	Reading - MSE

	[bookmark: _Hlk195607243]Assessment 1: Licensure assessment
	Praxis II Reading Specialist Exam 5302
	Licensure Exam
	Last semester of program

	Assessment 2: Assessment of content knowledge
	Program Exam Professional Development Proposal
	Summative Assessment
	RDNG 6353 Reading Practicum II – Leadership in Literacy

	Assessment 3: Assessment of candidate ability to plan instruction
	Assessment, Instruction, and Intervention Report
	Project based assessment with rubric
	RDNG 6553 Adolescent Literacy

	Assessment 4: Assessment of student teaching
	Examination of Diverse Learners and Dispositional Reflection
	Summative Assessment
	RDNG 6533 Literacy for Diverse Learners

	Assessment 5: Assessment of candidate effect on student learning
	Report of Assessment and Intervention Practices
	Project based assessment with rubric
	RDNG 6333 Reading Practicum I - Diagnosis and Intervention

	Assessment 6: Additional assessment that addresses ILA standards
	Cognitive Profile for Literacy Instruction
	Project based assessment with rubric
	RDNG 6563 Principles of Literacy Cognition

	Assessment 7: Additional assessment that addresses ILA standards
	Advocating for Best Practices in Emergent Literacy
	Summative Assessment
	RNDG 6513 Emergent Literacy - Birth to Primary Years

	Reading - EdS

	Assessment 1: Licensure assessment
	Praxis II Reading Specialist Exam 5302
	State Licensure Exam
	Last semester of program

	Assessment 2: Assessment of content knowledge
	Assessment, Instruction, and Intervention Report
	Project based assessment
	RDNG 6553 Adolescent Literacy

	Assessment 3: Assessment of candidate ability to plan instruction
	Examination of Diverse Learners and Dispositional Reflection
	Summative Assessment
	RDNG 6533 Literacy for Diverse Learners

	Assessment 4: Assessment of student teaching
	Assessment and Intervention Report
	Project based assessment
	RDNG 6333 Reading Practicum I

	Assessment 5: Assessment of candidate effect on student learning
	Cognitive Profile of Literacy Instruction
	Project based assessment
	RDNG 6563 Principles of Literacy Cognition

	Assessment 6: Additional assessment that addresses ILA standards
	Advocating for Best Practices in Emergent Literacy
	Summative Assessment
	RNDG 6513 Emergent Literacy

	Assessment 7: Additional assessment that addresses ILA standards
	Framework for Literacy Reform
	Summative Assessment
	RDNG 7393 Literacy Leaders as Community Advocates
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APPENDICES

E. EPP Key Assessment and Surveys Calendar - WORKING

The following chart lists all key assessments required of Arkansas State University EPP candidates. This chart includes dates to review all EPP assessments on a continuous basis.

	EPP-wide Key Assessment and Survey Calendar

	Month:
	Key Assessment/Survey and Related Level (i.e. Initial/Advanced):
	Where Administered/Who Administers:
	When Administered:
	Last Date Validity and Reliability Addressed:
	Last Date Assessment/Survey Update:
	Location of Data:
	Responsible Personnel:

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	






E.1 EPP Annual Academic Year Event and Process Calendar - WORKING

Below is a chart of monthly events and processes for the Academic Year.

	EPP-wide Event and Process Calendar

	Month:
	Event/Process:
	Stakeholders:
	Level (Initial/Advanced):

	
	
	
	

	
	
	
	



image2.emf
Arkansas Teaching Standards (adopted from InTASC Standards)

learners, families, colleagues, other school professionals, and community members to ensure
learner growth, and to advance the profession.

o0
The Arkansas Department of Education has adopted the 2011 Model Core Teaching Standards T_U % o _g
developed by Interstate Teacher Assessment and Support Consortium (InTASC) to replace the = E = (3]
Arkansas Standards for Beginning Teachers (1995). InTASC is a program of the Council of a 'g 'g g
Chief State School Officers (CCSSO).These new Arkansas Teaching Standards are to be used AN © o “5
inidentifying competenciesfor all teachers and for advisingteacher preparation programsin all 8 c7> E @
Arkansas colleges and universities. o Tg I'E g
The standards have been grouped into four general categoriesto help users organize their # q>_) (] @
thinking about the standards (Model Core Teaching Standards: AResource for State Dialog, o - 8
InTASC, 2011):

Standard #1: Learner Development. The teacher understands how learners grow and

o0 develop, recognizing that patterns of learning and development vary individually within and R11 1.2,1.3,1.4, Standard 1

‘c |acrossthe cognitive, linguistic, social, emotional, and physical areas, and designs and ) 1.5,3.14

§ implements developmentally appropriate and challenging learning experiences.

c% Standard #2: Learning Differences. The teacher uses understanding of individual 1.1,1.2,1.3,

E differences and diverse cultures and communities to ensure inclusive learning environments R1.1 1.4,2.6,2.7,

§ that enable each learner to meet high standards. 3.14

z) Standard #3: Learning Environments. The teacher works with othersto create 112627

F lenvironments that support individual and collaborative learning, and that encourage positive R1.1 T
socialinteraction, active engagement in learning, and self-motivation. 2.8,2.9
Standard #4: Content Knowledge. The teacher understands the central concepts, tools of
inquiry, and structures ofthe discipline(s) he or she teaches and creates learning experiences 11,1213,

= [that make the discipline accessible and meaningful for learners to assure mastery of the R1.2 2.7,2.8,2.9, | Standard2

£ |content. 214

8 Standard #5: Application of Content. The teacher understands how to connect concepts
and use differing perspectives to engage learnersin critical thinking, creativity, and R1.2 14,2.7,28,
collaborative problem solving related to authentic local and global issues. 2.9,2.14
Standard #6: Assessment. The teacher understands and uses multiple methods of
assessment to engage learnersin their own growth, to monitor learner progress, and to guide R1.3 3.11,3.12, Standard 3

© , , - . 3.13,3.15

L the teacher’sand learner’s decision making.

§ Standard #7: Planning for Instruction. The teacher plansinstruction that supports every

% student in meetingrigorous learning goals by drawing upon knowledge of content areas, 1.1,1.2,1.3,

5 curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of learners and the R1.3 3.15 Standard 4

g community context.

E’ Standard #8: Instructional Strategies. The teacher understands and uses a variety of 1.1,1.2,1.4,
instructional strategies to encourage learners to develop deep understanding of content areas R1.3 2.6,2.7,2.8,| Standard4
and their connections, and to build skills to apply knowledge in meaningful ways. 2.9,3.15

2 |Standard #9: Professional Learning and Ethical Practice. The teacher engages in ongoing

5 professional learning and uses evidence to continually evaluate his/her practice, particularly

§ the effects of his/her choices and actions on others (learners, families, other professionals, R1.4 2.19,3.15 Standard 5

§ and the community), and adapts practice to meet the needs of each learner.

OTCB Standard #10: Leadership and Collaboration. The teacher seeks appropriate leadership

5 roles and opportunities to take responsibility for student learning, to collaborate with

ﬁ R1.4 Standard 5

o

[a
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