


Pre-residency Lesson Plan Rubric
Arkansas State University Educator Preparation Programs

INTRODUCTION

The purpose of the “Pre-residency Lesson Plan Rubric” is to have a common assessment for instructors across the EPP/unit that is aligned to CAEP standards and to the state’s teacher observation standards. This lesson plan rubric also has the purpose of collecting data for the EPP’s continued accreditation. 

This rubric is to be utilized during identified courses in which teacher candidates are first learning how to design lessons/learning experiences using the edTPA modified lesson plan template chosen by each teacher preparation program in the EPP. Department chairs can communicate with the appropriate assessment coordinator to ensure instructors effectively assess two lesson plans through the duration of the course using this rubric. Using the process of a pre and post assessment, instructors will use this rubric to assess a candidate’s lesson planning skill early in the course, then again toward the end of the course after instruction, feedback and rehearsal. This assessment process will meet a CAEP recommendation to include assessment of curriculum development and lesson planning prior to the senior year. 

Note: This rubric was modified from the work of other universities. The first portion focuses on CAEP standards, while the last portion focuses on TESS domains. While there may be some overlapping language or identifiers, please complete both parts.  



































	
Lesson Plan Rubric 
 Used to Assess Arkansas State University Teacher Candidate “Pre-Residency” Lesson Plans

	

	Purpose: This rubric is designed to assess the EdTPA/EPP Lesson Plan utilized by teacher candidates across the unit.	Comment by Dixie Keyes: This rubric is designed to assess the lesson plan utilized by teacher candidates across the EPP. (maybe put edTPA/EPP lesson plan). 
*Instructors are to use the critical attributes and indicators listed below to assess a lesson plan developed early in the course, as well as a lesson plan developed later in the course, in order to gather pre/post data on candidate progress.
*Students can also use the rubric to ensure that their lesson plans meet or exceed expectations that align with CAEP and TESS(?) standards.
	

	CAEP
	
	Critical Attributes
(look-fors)
	Accomplished (4)
	Competent (3)
	Developing (2)
	Beginning (1)
	


Insufficient (0)

	1.1
1.4
	The Learner and Learning: Understanding of Student Learning and Characteristics
	*Subject/content
*Age/grade
*Students with IEP/504
* Students with giftedness
*ELL
*Individual and group differences
	All critical attributes related to knowledge of student characteristics are identified and explicit.
	All critical attributes related to knowledge of student characteristics are identified.
	Minimal (1-3) critical attributes related to knowledge of student characteristics identified.
	Limited knowledge of student characteristics identified.

	No knowledge of student characteristics identified.

	1.2
	Content: Standards/
Objectives
	*Learning target/ objectives 
*Arkansas Standards
*Asset-based statements (e.g., “Students will be able to…”
*Rigor

 
	Appropriate grade-level Arkansas standards and objectives are listed and aligned. Candidate demonstrates ability to create lesson-specific objectives from standards while maintaining the rigor of the standards.

Student learning objectives/targets are based on evidence/research of student needs and are appropriate for learners, curriculum goals and content.
	Appropriate grade-level standards and objectives are listed and aligned. Candidate demonstrates understanding of the connection between standards and objectives in lessons.

Student learning objectives/targets and learning experiences are appropriate for learners, curriculum goals and content.
	Appropriate grade-level standards are listed, but candidate does not demonstrate understanding of the connection between the standards and writing objectives for specific lessons. 

Learning objectives partially align with Arkansas Standards.

Student learning objectives/targets and learning experiences are partially appropriate for learners, curriculum goals and/or content.

	Incorrect standards listed.

Student does not demonstrate sufficient understanding of the critical attributes on the left.

Objectives do not align with Arkansas Standards.

Student learning objectives/targets and learning experiences are not appropriate for learners, curriculum goals and/or content.

	No standards listed.

	1.1
1.2
1.3
1.4
	Key Lesson Components
	*Lesson context
*Instructional strategies/learning activities 
*Co-teaching strategies 
*Accom/Modifications 
*IEP/ELL/Gifted differentiation
*Media/tech/ resources
*Formative assessment & accommodations 
	Critical attributes are identified, and candidate applies a complete and in-depth understanding of each attribute and alignment to the standards. They demonstrate that understanding by utilizing those identified critical attributes within the instructional sequence. 

Knowledge of high-quality pedagogy, research, and learners is described fluently in the lesson plan through all attributes on the left. 
	Critical attributes are identified, and application of each attribute /alignment to the standards is demonstrated within the instructional sequence.

Knowledge of high-quality pedagogy, research and/ or learners is evident in the lesson plan. 
	Some critical attributes are included from each category relevant for the lesson and developed in the instructional sequence.

Limited knowledge of high-quality pedagogy, research, or learners is demonstrated through the attributes described in the instructional sequence. 

	Critical attributes are
incorrect in lesson outline or sequence.

Sufficient understanding of the critical attributes on the left is not demonstrated in the lesson plan.

	Critical attributes are missing.

	CAEP
	Indicators
	Critical Attributes
(Look-fors)
	Accomplished (4)
	Competent (3)
	Developing (2)
	Beginning (1)
	

Insufficient (0)

	1.1
1.2
1.3
	Lesson
Procedures & Sequence
Skill review and/or preview
	*Concept/skill review
*Concept/skill preview
*Learning strategies/ experiences
*Critical thinking/higher order thinking questions
* Materials used in lessons including supplemental materials are attached
 

	Displays detailed description of critical attributes.
Demonstrates deep understanding of each attribute, including high quality instructional practices.

Instruction seamlessly integrates standards, objectives, and assessments together within the procedures and sequence. 
	Critical attributes are included. 


Demonstrates clear understanding of each attribute, including high quality instructional practices.


Instruction aligns with standards, objectives, and assessments.
	Critical attributes are included. 


Demonstrates limited understanding of each attribute, depth/ development/ or high-quality instructional practices.

Instruction partially aligns with standards, objectives, or assessments
	Critical attributes are limited (minimal description).

Does not demonstrate sufficient understanding of the critical attributes circled on the left.

Instruction does not align with standards, objectives, and assessments
	Critical attributes are missing

	1.1
1.3


	Technology
	*Teacher use of technology
*Student use of technology
	Teacher and student technology is current, integrated deeply into lesson, and appropriate/ beneficial for lesson, age, grade, and content.

Plan includes technology-based active, accessible), and productive learning activities that promote independent learning and expand options for learner choice.
	Teacher and student technology is utilized. 

Technology utilized is appropriate/beneficial for lesson, age, grade, and content.

Plan includes technology-based active, accessible, and productive learning activities.
	Teacher or student technology is utilized in lesson. 

Technology utilized is adequate/appropriate for lesson, age, grade, and content.

Plan includes somewhat active, accessible, and productive technology-based learning activities.
	Limited technology is used. 


Technology utilized is inappropriate for lesson, age, grade, and content.

Technology-based activities have accessibility issues and/or limited value as active and/or productive learning experiences.

	No technology is used.

	1.1
1.3
1.4
	Learning Differences
	*Lesson plan includes high expectations for challenging learning experiences that help all learners. Lesson incorporates relevant scaffolds or techniques that show knowledge of cognitive, linguistic, social, emotional, and physical development while also recognizing personal backgrounds, abilities, perspectives, talents, cultures, and interests.
	Lesson incorporates appropriate and challenging learning experiences, along with scaffolding that demonstrate knowledge of cognitive, linguistic, social, emotional, and physical development, as well as understanding most of learner backgrounds.
	Lesson incorporates some challenging learning experiences using some scaffolding that may not fully match students cognitive, linguistic, social, emotional, physical development, nor much of the learner backgrounds. 
	Lesson minimally attempts to provide challenging learning experiences with scaffolding and provides limited knowledge of learning differences. 
	Lesson does not attempt challenging learning experiences with scaffolding.
	No knowledge of learning differences is present.

	1.2
1.3
	Assessment
	*Formative
*Self
*Accommodations or differentiation strategies for assessments may be reflected in lesson plan or in related documents 
	Several types of assessments are used to intentionally engage and evaluate, and to guide reflection on learning throughout the lesson by teacher and students. 

Assessments align with standards and learning objectives and seamlessly integrate into the lesson.  

Assessments include multiple appropriate accommodations and/or differentiation strategies for learners with disabilities, academically advanced learners, and language learning needs.
	Both formative and self-assessments are utilized adequately in the lesson to assess student progress. 

Assessments align with standards, objectives, and instruction to measure what the objective has stated.

Assessments include at least one appropriate accommodation and/or differentiation strategy for learners with disabilities, academically advanced learners, and/or language learning needs.
	Either formative and self-assessments are utilized adequately in the lesson to assess student progress. 

Assessment partially aligns with standards, objectives, or instruction but might not measure what the objective has stated or is missing a measure. 

Assessments somewhat accommodate and/or provide a differentiation strategy for learners with disabilities, academically advanced learners, or language learning needs.
	Limited or inappropriate assessments are used.



Assessment does not align with standards, objectives, and instruction.

Assessments do not accommodate and/or provide a differentiation strategy for learners with disabilities, academically advanced learners, and/or those with language learning needs. Or accommodations are included but inappropriate.
	No assessments are present.








	Lesson Plan Rubric, continued 
Used to Assess Arkansas State University Teacher Candidate “Pre-Residency” Lesson Plans
Purpose: This rubric is designed to assess the EdTPA/EPP Lesson Plan utilized by teacher candidates across the unit.	Comment by Dixie Keyes: This rubric is designed to assess the lesson plan utilized by teacher candidates across the EPP. (maybe put edTPA/EPP lesson plan). 	Comment by Microsoft Office User: 
*Instructors are to use the critical attributes and indicators listed below to assess a lesson plan developed early in the course, as well as a lesson plan developed later in the course, in order to gather pre/post data on candidate progress.
*Students can also use the rubric to ensure that their lesson plans meet or exceed expectations that align with CAEP and TESS standards.

	TESS
	
	Critical Attributes
(Look-fors)
	Accomplished (4)
	Competent (3)
	Developing (2)
	Beginning (1)
	


Insufficient (())

	1a
	“Demonstrating Knowledge of Content & Pedagogy”
	*Important concepts of the discipline identified
*Arkansas Standards identified

	Plans reflect familiarity with a wide range of effective pedagogical approaches in the discipline creating ample learning opportunities for students to think critically, creatively, and collaboratively.

Plans and practice reflect exemplary knowledge of the content standards AND the effective scaffolding of content standards.

	Plans reflect familiarity with a range of effective pedagogical approaches in the subject, creating sufficient learning opportunities for students to think critically, creatively, and collaboratively.

Plans and practice reflect solid knowledge of the content standards.
	Plans reflect a limited range of pedagogical approaches to the discipline or to the students and offer little opportunities for effective student learning. Some strategies may not be suitable to the content.

Plans and practice reflect some awareness of the content standards.

Candidate needs support to facilitate growth in this area. 
	Plans display minimal understanding of pedagogical approaches suitable to student learning of the content and offer sparse spaces for student learning.

Plans and practice display little knowledge of the content standards. 

Candidate needs major support to facilitate growth in this area.
	No pedagogical approaches are identified. No content standards are aligned.

	1b
	“Demonstrating Knowledge of Students”
	*Additional supports are identified
*Differentiated instruction strategies

	All of the materials and resources are suitable for students, support the instructional outcomes, and designed to engage students in meaningful learning. 

Lessons are clearly and appropriately differentiated for groups and individual students based on their backgrounds and interests.
	Most of the materials and resources are suitable for students, support the instructional outcomes, and are designed to engage students in meaningful learning.

Lessons indicated some differentiation for groups and/or individual students based on their backgrounds and interests. Instructional groups are varied appropriately.
	Materials and resources chosen may be appropriate for a few students, but do not effectively support the instructional outcomes or engage students in meaningful learning.

Lessons indicated some differentiation for groups or individual students based on their backgrounds and interests. Some differentiation strategies may not be suitable. 
	Materials and resources are not suitable for students and do not support the instructional outcomes or engage students in meaningful learning.

Lessons show minimal, yet ineffective ideas for differentiated instruction.
	No materials or resources are present. No differentiation instruction is present.

	1c
	“Setting Instructional Outcomes”
	*Practices described align with expected outcomes
	Learning activities follow a coherent sequence aligned to instructional goals and are designed to engage students in high-level cognitive activity.
	Most of the learning activities are aligned to instructional outcomes and follow an organized progression suitable to groups of students. 
	Some of the learning activities and materials are aligned with the instructional outcomes and represent moderate cognitive challenge.
	Learning activities are poorly aligned with the instructional outcomes, do not follow an organized progression, and are not designed to engage students in active intellectual activity.
	Learning activities not included.

	1d
	“Demonstrating Knowledge of Resources”
	*Curriculum materials identified
*Supplemental resource information included
	All of the materials and resources are suitable for students, support the instructional outcomes, and designed to engage students in meaningful learning.
	Most of the materials and resources are suitable for students, support the instructional outcomes, and are designed to engage students in meaningful learning.
	Some of the materials and resources are suitable for students, support the instructional outcomes, and engage students in meaningful learning.
	Materials and resources are not suitable for students and do not support the instructional outcomes or engage students in meaningful learning.
	Curriculum materials and supplemental resources are not included.

	1e
	“Designing Coherent Instruction”
	*Background knowledge accessed; prior learning
*Time allocations
*Grade-level learning

	Plans show extensive understanding of prerequisite relationships among topics and concepts and the anticipation of misconceptions. Candidate uses powerful analogies or examples and breaks down central concepts or processes.

	Plans demonstrate an accurate understanding of prerequisite relationships among topics and concepts and make content accessible and relevant to students.

	Plans indicate some awareness of prerequisite learning, although such knowledge may be inaccurate or incomplete.
	Plans lack prerequisite knowledge important to student learning of the content.

	Background knowledge or prior knowledge of concepts not included or addressed.

	1f
	“Designing Student Assessments”
	*Assessments-several types
*Assessment criteria 
	Proposed approach to assessment is fully aligned with instructional outcomes in both content and process, whether for groups or individual students. Assessment criteria is clear and precise.
	Most of the instructional outcomes are assessed through a clear assessment strategy, whether for groups or individual students.
	Some of the instructional outcomes are assessed through the proposed approach, but many are not. The assessment tool may not use clear language.
	Proposed assessment procedures are not congruent with instructional outcomes, or has severe clarity issues, 
	There is no proposed approach to assessment.

	3b
	“Using Questioning & Discussion Techniques”
	*Planned questions included
*Discussion techniques specified

	Questions in the lesson plan are designed to elicit meaningful discussion and promote student thinking/engagement. All questions are developmentally appropriate and deepen the learning experience.
	Planned questions are a mix of high and low-level. Questions are mostly developmentally appropriate.
	Questions are low-level or inappropriate.
	No questions are evident or planned for in the lesson plan.
	No questioning or discussion is considered.

	3c
	“Engaging Students in Learning”
	*Activity/explorat-ions
*Discussion questions
*Group work
	Plans reflect purposeful design to promote student engagement and for students to make meaningful contributions.

Lesson is adapted to meet the needs of individual students, and the structure and pacing allows for student reflection and closure. 
	Plans reflect some thought in designing experiences to engage most students, but not all. 

The lesson's structure is coherent, with appropriate pace to maintain interest.
	Plans reflect limited thought in designing experiences to engage students in learning. Little or no thought given to engage different groups of students. 

The lesson has a recognizable structure, but pacing may be inappropriate. 
	Plans show little thought as how to engage students. Instructional activities lack meaning or relevance for students. 

The lesson has no structure or is poorly paced.
	Purposeful engagement was not considered in this lesson plan.



						Finalized Fall 2025, IPAC
